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CHAPTER I: INTRODUCTION 

Introduction 

It took an act of congress to ensure that students with special education needs 

(SEN) were prepared with post-secondary goals and skills for life after high school. The 

reauthorization of the Individuals with Disabilities Education Act (IDEA) in 2004 

required transition plans for all SEN students over the age of 16 (Pub. L. No. 108-446, 20 

USC §1400 et seq.) Transition services were outlined as a coordinated set of services to 

improve postsecondary outcomes for students with disabilities. The reauthorization 

addressed the low entrance numbers into post-secondary education programs and the 

historically high unemployment rates among Americans with disabilities (Bureau of 

Labor Statistics, 2017). As part of the Individualized Education Plan (IEP), transition 

services were sanctioned as a vehicle to address this disparity and equity in opportunity 

(Paul-Constantin, 2012). 

The IEP document includes an Individualized Transition Plan (ITP) component 

beginning at the age of 16. It is student-centered and outlines goals, activities, and 

services in the areas of career/college awareness, independent living, and education for 

post-secondary success (Marman, 2018). Parents play a critical role as active members of 

the IEP team. At this transition stage, parents help plan post-secondary goals. In a study 

by McNair and Rusch (1990), 63% of the parents of students with an IEP already had an 

idea of what they wanted their students to do after high school. This indicated to the 

authors that the parents had already researched careers and options based on their 

students' strengths and interests. Such research information is vital to the ITP process 



2 

 

and, when shared, allows the parent to be involved in the IEP/ITP decision-making 

process. Parents are a great resource to the IEP team (Salembier & Furney, 1997). 

Although parent involvement is attributed to student success, parent involvement 

at the high school level, including parents with high school SEN students, drops 

significantly compared to their counterparts with children in elementary schools 

(Gonzalez-DeHass & Willems, 2003). Several factors contribute to this slide, including 

the parents' availability, cultural differences, lack of knowledge, and the confidence to be 

involved (Gonzalez-DeHass & Willems, 2003) in the decision-making process. Studies 

show that parents of high school SEN students have additional factors that contribute to a 

lack of IEP/ITP planning participation, such as a lack of skills to participate in a planning 

meeting and teachers’ negative perceptions of parent participation in the IEP/ITP process 

(Salembier & Furney, 1997). 

Parent involvement in the IEP/ITP process in charter schools is more significant, 

as charter school parents are typically more involved than their public-school 

counterparts (Borup & Stevens, 2016). Parent involvement in an independent study 

program (ISP) charter school is still greater. According to the National Alliance for 

Public Charter Schools (as cited in Borup & Stevens, 2016), "Perhaps more than any 

other type of educational environment, full-time virtual charter schools require self-

motivated students and highly involved parents" (p. 8). While limited, the current 

research provides helpful insights into the growing area of virtual transition services and 

parents' involvement in the development of IEP/ITP (Borup & Stevens, 2016). 

The parents' role and influence on the transition process from high school to post-

high school are critical. Parents in an ISP charter high school have an additional impact, 
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given their increased levels of involvement. As a member of the IEP/ITP team and as a 

parent, they are invested in post-secondary success. And when involved in the transition 

planning process, parents have reported enhanced satisfaction with their student’s 

transition (Hirano et al., 2016).  The level of parent involvement in the IEP/ITP process 

will impact how they feel about the student’s transition and how the ISP charter school 

addressed their SEN children's needs during the transition process. 

Background 

History of Special Education 

         Prior to the 1970s, and with only 1 in 5 students with SEN being served in the 

public school system, school districts often denied enrollment of students in special 

education (Martin et al., 1996). Most states' laws allowed schools to refuse educational 

services to any student who was deemed "uneducable" (Martin et al., 1996). Even when 

permitted enrollment into public schools, SEN students were not served properly (Martin 

et al., 1996). The focus on the lack of access to equal education rights came at a time 

when the civil rights movement focused its attention on equal rights for all. Education as 

a civil right was a fight that took to the courts (Martin et al., 1996). 

         Between the mid-1960s and mid-1970s, a series of legislative events across the 

country shaped the course of special education procedural safeguards and responsibilities. 

At the state level, 45 states passed legislation in support of SEN students (Martin et al., 

1996). Through case law, the federal courts determined that all SEN students had equal 

protection and due process rights under the 14th amendment (Zirkel, 2018). The US 

Congress enacted several legislative pieces at the national level that provided support and 

equal protection for SEN students (Ordover & Boundy, 1991). Among those legislative 
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pieces that became a cornerstone of special education rights include Section 504 of the 

Rehabilitation Act of 1973, the Americans with Disabilities Act (ADA) of 1990, the 

Individuals with Disabilities Education Act (IDEA) of 1997, and the subsequent 2004 

reauthorization. 

US Federal Law Governing the Education of Students with Disabilities 

 Section 504 of the Rehabilitation Act of 1973 

Section 504 of the Rehabilitation Act of 1973 was the first federal law that 

provided a measure of protection for individuals with disabilities (Ordover & Boundy, 

1991). Section 504 prohibits the discrimination of individuals with disabilities. A 

disability, as defined under Section 504, can be emotional, physical, or intellectual. 

Further, this law required accommodations and modifications in the testing of SEN 

students and Special Education programs.  Therefore, under Section 504, students with 

disabilities were able to access the same opportunities as their non-disabled peers (US. 

Department of Health, Education Welfare, Office for Civil Rights, 1978). 

Americans with Disabilities Act of 1990 

The Americans with Disabilities Act (ADA) of 1990 prohibits discrimination 

against individuals with disabilities in multiple areas of society (ADA, Pub. L. No. 101-

336, 104 Stat. 328, 1990). This law was modeled after Section 504 of the Rehabilitation 

Act of 1973 and expanded the areas where individuals with disabilities were protected 

(Americans with Disabilities Act, 1990). When used in conjunction with Section 504, 

students with physical disabilities can access buildings via ramps and elevators. To be 

protected by the ADA, the disability must be physical or mental, and it must considerably 

limit life activities. The ADA does not cover health ailments such as cancer because it is 
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meant to protect individuals with lifelong, altering disabilities (ADA, Pub. L. No. 101-

336, 104 Stat. 328, 1990). 

Individuals with Disabilities Education Act of 1997 and 2004 Reauthorization 

The Individuals with Disabilities Education Act (IDEA) ensures free appropriate 

public education to eligible students with disabilities (IDEA, 2004). It further ensures that 

these students receive specialized academic instruction and related services. The IDEA 

regulates how states and public agencies provide early intervention, special education, 

and related services. The reauthorization of IDEA in 2004 included specific language to 

help special education students transition to post-high school education and vocational 

opportunities to address the high unemployment rates among young people with 

disabilities. As noted by Brault (2012) to be "4-in-10 individuals aged 21 to 64 with a 

disability were employed, compared with 8-in-10 individuals with no disability” (p. 3). 

Part of the language of IDEA 2004 states that at the age of 16, all students must 

have an ITP as part of their IEP. The ITP provides goals and activities, and services to 

support students in career/college awareness, independent living, and education. To 

promote accountability, IDEA 2004 mandates that every state, as part of their State 

Performance Plan (SPP), provide information on how many students with disabilities 

who are ages 16 and older receive transition support services and how many former 

students with IEPs, when they left school, are gainfully employed or enrolled in an 

education program. 

Transition Definition 

The reauthorization of the IDEA in 2004 included new and specific provisions for 

transition services and instruction for students with disabilities ages 16-22. In Sec. 300.43 
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of IDEA (2004), transition services are outlined as a coordinated set of services to 

improve postsecondary outcomes for students with disabilities. Once a SEN student ages 

out of the school system, they sometimes do not have enough options to pursue, 

educational or otherwise (Haring et al., 1990). Therefore, many former special education 

students will have difficulty adjusting to life after they are done with school. According 

to Butrymowicz and Mader (2019), these former students often cannot find good-paying 

jobs and may not be equipped to live independently. Therefore, these transition services 

are intended to prepare young adults with disabilities for life after they age out of the 

school system and prepare them for post-secondary education, employment, and 

independent living by addressing the post-secondary goals outlined in the ITP section of 

the IEP. With the proliferation of charter schools and non-classroom-based independent 

study charter schools, the choice in transition services offered and provided are different 

from those provided in the traditional brick-and-mortar school setting (Johnson et al., 

2020). 

Independent Studies as a Growing Option for Transition Services 

         According to a recent report from Lafer et al. (2021), “In 2018-19, nearly 175,000 

California students were enrolled in non-classroom-based charter schools, representing 

27 percent of all charter school students in the state” (p. 3). A non-classroom-based 

(NCB) independent study (ISP) charter high school definition applies to a school where 

less than 80 percent of the student's learning occurs in a brick-and-mortar classroom 

(Lafer et al., 2021).  In this setting, most of the high school students' education is 

delivered primarily in a virtual classroom, with the parent as a learning coach who plays 

an active role.  All educational services are provided in a virtual platform, including 
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special education services. The NCB ISP charter school as a preferred vehicle to advance 

their student's needs is a choice that many parents have made for their high school SEN 

students based on personal reasons (Johnson et al., 2020). 

         The NCB ISP charter school, as a parent choice, allows the parent flexibility in 

curriculum, educational supports, and enrichment opportunities.  By providing the parent 

with instructional funds (Lafer et al., 2021) to use on curriculum and enrichment 

opportunities for their students, SEN parents can tailor their education to focus on their 

students' strengths and interests. For the SEN parent, this involvement in their student's 

education extends to related service providers' preferences. This parental choice and 

instructional support participation are not typical of their traditional brick-and-mortar 

public school peers (Lafer et al., 2021). It is this choice and says in how their students are 

educated that has led to some of the growth of NCB ISP charter schools (Lafer et al., 

2021). 

Parent Participation 

The student's district of residency is responsible for delivering the transition 

services outlined in the IEP and the ITP (IDEA, 2004). However, current research 

suggests that the parental role in transition planning is critical and often overlooked 

during ITP planning (Francis et al., 2019).  Hirano and Rowe (2016) emphasized that any 

school's attempt to get parents involved has to be based on the belief that there is real 

value in parental contributions to transition planning. Further, in the model for evaluation 

transition programs, "Taxonomy for Transition Programming 2.0."  Kohler et al. (2016) 

designated family engagement as one of the five primary practice categories of a 

successful transition program. The family practice category focuses on the importance of 
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family involvement. In their study, Doren et al. (2012) highlighted that the role parents 

play in transition planning and the expectations they set for their students have a direct 

correlation to student outcomes. Larson and Bolton (2019) also noted how necessary it is 

for students of transition-age to have a parent or an adult who clearly understands how 

the ITP tools can help them meet transition goals and objectives. 

The ITP meeting provides an opportunity for the student and family to 

communicate expectations on what they will need to have mastered for post-high school 

success (Zirkel, 2018).  The student and family are an integral part of the ITP writing 

process. Their feedback is invaluable and necessary for the ITP to be successful; 

therefore, the school and the family must be in alignment with the goals. The parents' 

involvement in the ITP writing process will increase the likelihood of active participation 

in community and vocational experiences. 

Impact and Importance of Parent Participation in Transition on Parents 

The reauthorization of the Individuals with Disabilities Education Act (IDEA) in 

2004 emphasized parental involvement. By providing procedural safeguards and making 

the parent a required IEP team member, the US Congress was very clear about the role a 

parent should play in their SEN student's educational decisions (IDEA Section 300.43, 

2004). For the parent whose student is transitioning out of high school, the ITP is an 

additional critical piece in preparing the student for post-high school because once the 

student leaves the high school setting with either a high school diploma or age out at age 

22, they are no longer eligible for special education services (IDEA Section 300.43, 

2004). Parents and educators alike will label this point as “the cliff” (Samuels, 2019). 

This event may cause great anxiety and stress for families, as they now find themselves 
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alone and responsible for navigating a labyrinth of nonprofits and government agencies 

for direction (Defur et al., 2001). 

The parent’s role and influence on the transition process from high school to post-

high school are critical (Defur et al., 2001). Their input and involvement in the ITP 

writing process ensure its functionality and success (Matuszak et al., 1996). ITP goals are 

then written and supported through services that will build on the student’s and family’s 

expectations of what post-high school will look like (Doren et al., 2012). The ITP writing 

is meant to be an ongoing discussion and plan of student-centered action, incorporating 

parental goals for the student (IDEA Section 300.43, 2004). The parents' participation in 

this transition phase will provide a smoother experience for all and allow for course 

correction as prescribed by the data collected at each follow-up IEP meeting. When 

parents are involved in the transition planning process, they have reported enhanced 

satisfaction with their student’s transition (Hirano et al., 2016).   

Theoretical Foundations 

Schlossberg’s Transition Theory 

         In her book, Overwhelmed, Schlossberg (2007) described a transition as an event, 

whether positive or negative, that impacts the individual's existence and lived experience. 

Schlossberg (2008) further noted that the particular transition's perception affected an 

individual's response to that transition.  As an example, Schlossberg (2008) indicated that 

a transition into college might be exciting for one person and intimidating for another. 

         Using the four domains, Schlossberg (2008) created a way to understand the 

nature of transitions and how individuals cope with change. The Schlossberg Transition 

Theory is applicable in most circumstances where a transition takes place (Schlossberg, 
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2008). To help individuals experience transitions smoothly, Schlossberg developed a 

process she called "taking stock" to examine the situation and the individual's response to 

it (Barclay, 2017). Taking stock consists of four domains (Barclay, 2017): 

         Situation. This refers to the position the person finds themselves in. 

         Support. This domain refers to the people and elements that provide strength and 

encouragement for the individual. 

         Self. This domain looks at the individual. Who are they, and how optimistic are 

they during transitions? 

         Strategies. The last domain looks at the ways the individual functions and copes 

with transitions. 

Theory of Planned Behavior 

         The Theory of Planned Behavior is an extension of the Theory of Reasoned 

Action (Ajzen, 1991). The Theory of Reasoned Action asserts that the strongest indicator 

of willful action is the individual’s behavioral intention (Hale et al., 2002). Thus, the 

Theory of Planned Behavior takes it one step further and accounts for the individuals’ 

intention to perform an action or behavior (Ajzen, 1991). Ajzen (1991) explained, 

“Intentions are assumed to capture the motivational factors that influence a behavior; they 

are indications of how hard people are willing to try” (p.181). The Theory of Planned 

Behavior can be used to predict behavior and its impact by looking at the intention 

behind the behavior. Then, the attitude toward the behavior is analyzed, followed by the 

subjective norm, and finally, the perceived behavioral control (Ajzen, 1991). The 

research of Bracke and Corts (2012) used the Theory of Planned Behavior to better 

understand obstructions to parental involvement in schools. By looking at the impact, 
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attitudes, norms, and controls on the behavior of parent participation in schools, they 

were able to isolate barriers to parent participation and ways to increase parental 

involvement and participation in schools (Bracke & Corts, 2012). 

Parent-Teacher Partnership Theory 

         The Parent-Teacher Partnership Theory provides a framework that considers 

human relationships' dynamics and intricacies (Keyes, 2000). The role of communication 

is considered in this theoretical framework as the importance of building a connection 

between teacher and parent. By looking at the parent's ecology and the teacher's ecology, 

they intersect when the student is involved (Keyes, 2000) and creates an opportunity for 

interaction.  The Parent-Teacher Partnership Theory considers the relationship between 

the teacher and the parent, which are part of the same social system, and highlights the 

importance of communication (Keyes, 2000). Using this theory may help educators 

examine their own beliefs and attitudes regarding the value of a parent-teacher 

relationship and how it impacts their behavior or response to parents (Keyes, 2000). 

Negotiation Theory 

Negotiation Theory looks at a cooperative attitude and manner to understand the other 

party (Harvard University, 2014). Furthermore, Negotiation Theory focuses on the 

interests and not on the positions of the parties who are negotiating.  In an education 

setting, the parent and the teacher's shared interest might be the student. Three 

negotiation theory principles comprise the theory: 

1. Focus on interests. By focusing on common interests, parties are more likely to 

agree based on a mutual understanding. 
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2. Anticipate and address sources of bias. This requires both parties to check their 

bias before entering into a negotiation with the other party. 

3. Reach agreement within and across parties. This requires the parties to enter into 

an agreement with other parties impacted by the decisions made. (Harvard 

University, 2014) 

The Negotiation Theory requires that the interests of the other party and 

additional potential stakeholders be considered and integrated into the negotiation 

(Harvard, 2014). This is important to acknowledge when considering the parent’s interest 

in negotiating the terms of their student’s IEP and transition plan. 

Theoretical Framework 

     The theoretical framework for this study is the Framework for Research in 

Transition created by Trainor et al. (2020). Trainor et al. (2020) wanted a more 

comprehensive and interactional framework to steer future research for the benefit of all. 

This theory is best suited for this study because it fully integrates the foundational 

theories of Transition, Parental Involvement, the negotiating or bargaining done at the 

ITP/IEP meeting, and the importance of communication during the transition process. 

Further, it looks at the student through a continuum of school experiences during the 

transition and post-school outcomes.  This framework has a core focus on the individual 

with a disability. The core “runs through multiple layers representing culture, services 

and supports, levers, and quality of life” (Trainor et al., 2019, p. 7). As a result, the theory 

was chosen by the researcher as the most current and most applicable theory to use as the 

theoretical framework for the study. Trainor et al. (2019), “The arrangement of layers 

reflects proximity and immediacy in the life of the individual with a disability” (p. 8). 
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The framework is based on four focal components that impact the transition of a 

student (Trainor et al., 2019).  

Culture 

The first layer is the cultural group which includes family and family dynamics. 

The placement at the top layer represents the importance of the parent or family role in 

transition planning. This layer looks at the family culture and considers race, 

socioeconomic status, immigration status, home language, and other cultural aspects that 

intersect with disability. It consequently contextualizes transition planning from the 

perspective of the home (Trainor et al., 2019). 

Services & Supports 

The services and supports layer (i.e., assessment planning, instruction, supports, 

activities, and relationships) represents the "formal and informal experiences associated 

with learning how to meet the demands of adulthood" (Trainor et al., 2019, p.8). This 

layer encompasses most of the transition planning that is individualized for the special 

education student (Trainor et al., 2019). 

Levers 

The third layer, levers, contains components that shape the transition services, 

such as funding, policies, and law. These elements are critical in framing and creating 

transition supports and services (Trainor et al., 2019). 

Quality of Life 

The fourth layer, quality of life, includes the outcomes for the student in the 

transition process. (Trainor et al., 2019). The quality-of-life outcomes in this framework 
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factor into what indicates a “good life” for individuals with disabilities at different points 

in time. 

Trainor et al.'s (2019) Framework for Research in Transition is distinct from 

others because the layers are always next to the individual with special needs. Further, the 

layers are collapsible and can be used as a whole or singularly (Trainor et al., 2019).  In 

this manner, the transition research question's focus is highlighted and viewed through 

the lens of the individual with special needs. 

Gaps in Research 

     Current gaps in research include the lack of literature on parents' lived 

experiences of developmentally delayed SEN high school children regarding their 

children's transition into and out of independent studies charter high schools. A few 

studies look at the parent perspective at independent charter high schools (Borup & 

Stevens, 2016). Still, the focus is on students without disabilities and not transitioning 

into and out of high school for special education students and the parent’s perspective. 

There is no seminal or landmark study to reference that focuses on the parental 

experience of having an SEN high school student transition into and out of independent 

studies charter high schools. 

Therefore, this phenomenological study aims to identify and describe the 

expectations of parents of developmentally delayed SEN high school children regarding 

their children's transition into and out of independent studies charter high schools. 

Summary 

The reauthorization of the IDEA in 2004 included language requiring transition 

plans for special education students over the age of 16. This reauthorization of IDEA in 
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2004 addressed and called attention to the importance of parent participation in transition 

planning. The proliferation of NCB independent studies charter high schools has renewed 

the dialogue on the importance of parent participation (Lafer et al., 2021) 

Parent participation in charter high schools is higher than in their traditional brick-

and-mortar peers (Borup & Stevens, 2016). The SEN parents at NCB independent studies 

charter schools also participate at higher rates than their counterparts in traditional brick-

and-mortar high schools (Martinez et al., 2012).  However, this higher participation has 

not translated into a study that looks at the parental expectations of the transition into and 

out of high school for their students in NCB independent studies charter schools. There is 

no seminal study that focuses on this lived experience. 

A study that looks at the parents of developmentally delayed SEN high school 

children and their expectations of how independent studies charter high schools 

addressed transition needs would benefit educators and lawmakers. This research would 

add to the current body of literature. It would help advance and develop policy at the 

local and state levels to ensure transition programs in NCB independent studies are 

appropriate and meet their students' and families' needs and expectations. 

Statement of the Research Problem 

Three decades of research indicate that parent participation is one of the most 

important components of special needs transition planning from high school to post-

secondary options (Johnson et al., 2020).  However, the most current research suggests 

that the parental role in transition planning, while critical, is often overlooked during ITP 

planning (Francis et al., 2019).  For the parent whose student is transitioning out of high 

school, the ITP is an additional critical piece of the IEP in preparing the student for post-
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high school success (Pleet-Odle et al., 2016). Highlighting the importance of parent 

participation at this transition stage is knowing that once the student leaves the high 

school setting with either a high school diploma or ages out at age 22, they are no longer 

eligible for special education services (IDEA, 2004). Consequently, parent participation 

in the IEP/ITP process was emphasized in the reauthorization of IDEA in 2004. By 

making the parent a required and equal member of the IEP team, the parents were given a 

seat at the table as an expert on their student (IDEA, 2004) 

The special needs parent of a high school SEN student, as an IEP team expert, can 

bring a wealth of knowledge to transition planning. In their study, Doren et al. (2012) 

highlighted that the role parents play in transition planning and the expectations they set 

for their students have a direct correlation to student outcomes. Likewise, Larson and 

Bolton (2019) noted how necessary it is for transition-age students to have a parent or an 

adult who clearly understands how the ITP tools can help meet transition goals and 

objectives. The ITP meeting provides an opportunity for the student and family to 

communicate expectations on what they will need to experience post-high school success 

(IDEA, 2004).  Hirano and Rowe (2016) emphasized that any school's attempt to get 

parents involved has to be based on the belief that there is real value in parental 

contributions to transition planning. 

The value of parental involvement in a collaborative relationship with schools has 

been acknowledged as a beneficial educational practice (Rodriguez et al., 2014). Further, 

the research on the importance of parent participation in the transition process has been 

noted in seminal studies such as "Taxonomy for Transition Programming 2.0" (Kohler et 

al., 2016). This study designates family engagement as one of the five primary practice 
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categories of a successful transition program and process. The NCB ISP Charter High 

School's growth has provided additional engagement options to families who want to 

prepare their students for a positive transition (Johnson et al., 2021).   

According to Lafer et al. (2021), 27 percent of all charter school students in the 

state were part of an NCB charter (p. 3). Additionally, NCB ISP Charter Schools are 

expected to continue to grow as the 2-year moratorium set by CA Assembly bill 1510 

expires at the end of 2021. Accordingly, with the expected growth, the need to know 

more about the parents’ expectations for transition planning will be critical for the 

schools to establish programs and norms properly. 

A review of the research shows a lack of information regarding the parent's 

expectations concerning the transition for their SEN student when they are part of an 

NCB ISP Charter High School. Understanding the parent's expectations in this 

nontraditional setting can help improve the transition process and highlight areas for 

growth and further need for study. Research is needed to look at this growing field of 

virtual educational instruction and the expectations parents of SEN students have 

regarding transition planning and life after school.  

Purpose Statement 

The purpose of this phenomenological study is to identify and describe the 

expectations of parents of developmentally delayed SEN high school children regarding 

their children’s transition into and out of independent studies charter high schools. In 

addition, it was the purpose of this study to identify how parents perceived independent 

studies charter high school schools addressed the needs of their SEN children during the 

transition process. 
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Central Research Question 

What are the lived experiences of parents of developmentally delayed special 

education needs (SEN) high school children regarding their children’s transition into and 

out of independent studies charter high schools? 

Research Sub-Questions 

1. What expectations do parents of high school SEN children have regarding the 

transition process into and out of the independent studies charter school? 

2. What factors do parents of SEN children perceive as important to the transition process 

into and out of the independent studies charter high school? 

3. What supports and barriers do parents of SEN children experience during the transition 

process into and out of the independent studies charter high school? 

4. In what ways do parents of high school SEN children perceive the independent studies 

charter high school addressed their children’s needs during the transition process? 

Significance of the Problem 

Parent participation in planning their student's education is crucial to a positive 

outcome (Defur et al., 2001).  As addressed in their research, Defur et al. (2001) 

confirmed IDEA 1997 required that "parent participation be sought in all aspects of 

decision-making on behalf of their child's special education, including transition 

planning" (p. 20). The 1997 reauthorization strengthened parent participation in the 

special education process and made it a fundamental IDEA principle (Wolfe & Harriott, 

1998).  As an expert on their student, the parent provides input at the IEP/ITP meeting 

that helps create an ITP that functions (IDEA, 2004). However, despite the essential role 
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that parents play in the transition planning process, it is often overlooked during ITP 

planning (Francis et al., 2019).  

Parent and family involvement is considered essential for a successful transition. 

Yet, few studies have examined the expectations of parents of developmentally delayed 

SEN high school children regarding their children's transition into and out of the growing 

number of independent studies charter high schools (Borup & Stevens, 2016). A review 

of the research shows a lack of information regarding the parent's expectations and 

understanding concerning their SEN student transition when they are part of an NCB ISP 

Charter High School. This is important, considering that “27 percent of all charter school 

students in the state of California were part of an NCB charter” (Lafer et al., 2021, p. 3). 

Additionally, NCB ISP Charter Schools are expected to continue to grow as the 2-year 

moratorium set by CA Assembly bill 1510 expires at the end of 2021 (Lafer et al., 2021).  

This study will add to the body of literature by providing information on parents' 

specific expectations and perceptions during the transition phase into and out of high 

school for their SEN students in NCB ISP Charter High Schools.   As NCB ISP Charter 

High Schools continue to grow, it will be important for all stakeholders to know how to 

best serve the students and families during the transition process. Therefore, this study 

will help identify components that promote a positive transition process as perceived by 

the parents. Understanding the parent's expectations in this nontraditional setting can 

improve the transition process and highlight areas for growth and further need for study 

in the NCB ISP Charter High school setting. The results of this study will empower NCB 

ISP Charter High School Principals, Special Education Directors, and their school boards 

to make informed decisions when building Transition Programs so that they are perceived 
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as successful. This research study will highlight the training and resources needed to 

ensure the NCB ISP Charter High School staff feels confident in providing transition 

services. 

Information gathered from this study will help the Special Education Local Plan 

Areas (SELPA) that support NCB ISP Charter High Schools. The SELPA can use this 

information for the planning and development of successful transition programs in NCB 

ISP Charter High Schools. Additionally, this information can be used by the SELPA as 

they review and evaluate existing special education transition programs in an NCB ISP. 

Research is needed to look at this growing field of virtual educational instruction and the 

expectations parents of SEN students have regarding transition planning and life after 

school (Borup & Stevens, 2016). 

Definitions  

For this study, the following terms are defined for the relevance and conceptual 

framework of this study: 

Americans With Disabilities Act (ADA): ADA is a federal law that prohibits 

discrimination against qualified individuals with disabilities because of their disabilities. 

Case manager: A case manager is the assigned special education teacher who 

works with SEN students and is the point of contact for all IEPs and matters associated 

with the SEN student. 

Free and appropriate public education (FAPE): Every student with a disability 

is entitled to an appropriate education at public expense (at no cost to parents or 

guardians (Kauffman et al., 2018). 
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Independent Studies Program. An alternative program of study that has 

different attendance requirements is student interest lead and can be primarily virtual 

(Barrat & Berliner, 2009).  

Individualized education plan (IEP). Every student with a disability is to have a 

written IEP, which includes a statement of the special services to be provided and the 

goals of those services (Kauffman & Hallahan, 2005).   

Individuals with Disabilities Education Act (IDEA). IDEA (1997, 2004) 

mandated transition planning for students not later than age 16, requiring the 

identification of professionals to assist in the transition planning process (Trach, 2012). 

Least restrictive environment (LRE). Every student with a disability is to be 

educated in the LRE that is consistent with his or her educational needs, as close to home 

as possible, and insofar as possible with students with disabilities (Kauffman & Hallahan, 

2005).  

Non-Classroom Based Charter School. A public school under a charter that is 

primarily online, publicly funded, and full-time (Waters et al., 2014). 

Parental involvement. This study used the definition of parental involvement 

that was used in Epstein and Dauber’s (1991) study that pinpoints the six types of 

parental involvement.   

Self-determination. Self-determination is encouraged by providing meaningful 

opportunities for students with disabilities to express their needs and goals to promote 

independence to guide their decision-making (Friend & Bursuck, 2006). 
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Special education. As defined by IDEA (2004) Section 300.39, special education 

means specially designed instruction, at no cost to the parents, to meet the unique needs 

of a child with a disability. 

Special education local planning agency (SELPA). As defined by the California 

Department of Education (2021), SELPAs facilitate high-quality educational programs 

and services for special needs students and training for parents and educators.  The 

SELPA collaborates with county agencies and school districts to develop and maintain 

healthy and enriching environments in which special needs students and families can live 

and succeed.  

Stakeholders. Stakeholders include all members who are part of an IEP team 

who help plan and facilitate the process. 

Transition. This term describes the movement of students with disabilities from 

school to independent, productive, satisfying postschool environments (Trach, 2012). 

Transition plan. Children who are identified as developmentally delayed must 

have an IEP by the age of 3 in addition to a mandated transition plan between the ages of 

14 and 16 that describes strategies for adult transition (Russell, 2003). 

Delimitations 

This study will be delimited to parents of SEN students at four NCB ISP High 

School Charter students in Southern and Central California. In phenomenological 

research, the sample size of participants has traditionally been between 2 and 25 (Alase, 

2017). By using four SEN parents from each NCB ISP Charter High School, the 

researcher determined the appropriate sample population for this study was 16 SEN 

parents.  
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Organization of the Study 

This research study is organized into five chapters, references, and 

appendices.  Chapter I is an introduction to Special Education, Transition, and NCB ISP 

Charter High Schools. Chapter II is a review of the literature regarding special education 

policy on transition, Independent Studies as a Growing Option for Transition Services, 

transition in and out of the NCB ISP Charter school environment, parental involvement, 

and parent participation needed for transition planning.  Chapter III explains the research 

design and the methodology that was used for this study. A more thorough 

comprehension of the event as it was really lived will be presented (Patton, 2002). The 

phenomenological method enables the researcher to get insight into how parents 

experience the phenomena of their children moving on from high school by examining 

"how they see it, describe it, feel about it, evaluate it, recall it, and make sense of it" 

(Patton, 2002, p. 115). The use of a phenomenological method makes it possible to 

conduct an in-depth analysis of the unique experiences of the participants.  

Chapter IV defines the population used in the study. Further, it includes the 

sample and data gathering process, the approach used to collect and analyze data 

collected, and techniques used to analyze the data collected.  Chapter V contains the 

summary of the study. This includes the findings, conclusions, and recommendations for 

further research. 
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CHAPTER II: REVIEW OF THE LITERATURE 

 The transition planning process for students with special needs is legally required 

to start at the age of 16, per IDEA (2004). However, IDEA (2004) allows states to begin 

the transition planning process earlier. Thus, the timing varies according to the state and 

the individual school district. During this time of transition planning, the IEP team 

considers the students’ individual needs and interests to determine what supports need to 

be in place to help achieve postsecondary success. Thus, the literature review is divided 

into three major sections. The first portion will cover the history of special education and 

the IEP process, including the transition education service planning and legislation. The 

second portion of the literature review will discuss Non-Classroom Based Independent 

Charter Schools and the service delivery model for special education transition services. 

The third section and final portion of the literature review will examine parents’ 

perceptions of how independent studies charter high school schools addressed the needs 

of their SEN children during the transition process. 

History of Special Education and the IEP Process 

The history of Special Education in the United States has a distinct timeline that 

encompasses court decisions and legislation. Prior to the 1950s, Americans with 

disabilities had few, if any, legal protections in the United States of America (Matthews, 

2018, as cited in De Los Santos & Kupczynski, 2019). Following many decades of 

change in how society views individuals with disabilities and court decisions, there has 

been a significant impact on how children with disabilities are educated and 

accommodated in schools throughout the United States. The degree to which students 

with SEN are accommodated by their institutions of education makes a difference in 
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whether or not they succeed academically (De Los Santos & Kupczynski, 2019). 

Following is a review of the congressional legislative acts that have shaped special 

education services and approaches currently in place at K-12 educational institutions 

across the United States of America. 

Rehabilitation Act of 1973/Section 504 

When Congress enacted the Rehabilitation Act on September 23, 1973, it was in 

reaction to federal litigation protecting the educational rights of children with disabilities 

(Hetherington et al., 2010). The Rehabilitation Act of 1973 and its many provisions were 

the first federal civil rights legislation to safeguard the rights of those who were 

physically or mentally handicapped (Russo & Morse, 1999). Section 504 of the 

Rehabilitation Act of 1973 declares that "No otherwise qualified individual with a 

disability in the United States ... shall, solely by reason of her or his disability, be 

excluded from the participation in, be denied the benefits of, or be subjected to 

discrimination under any program or activity receiving federal financial assistance....” (29 

U.S.C.§ 794(a.), 1998). 

Section 504 further prevented discrimination by requiring schools to provide 

customized adjustments for children with disabilities who otherwise met all of the 

Rehabilitation Act requirements of the law. It declared that schools must offer assistance, 

benefits, and services that are similar to those provided to children who are not impaired. 

Also, students with and without disabilities must have resources, instructor quality, 

school term length, and daily hours of teaching that are similar to those without 

impairments (Russo & Morse, 1999).  
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Appendix D:  

Letter Sent to Special Education Leaders 

Dear Special Education Leader,  

My name is Yolanda Vazquez, and I am a doctoral candidate at UMass Global, 

formerly known as Brandman University, conducting research to learn about the lived 

experiences of parents of developmentally delayed special education needs (SEN) high 

school children regarding their children’s transition out of independent studies charter 

high schools.  

I am looking for parents of SEN HS students whose:  

1. High School student has or had an active IEP in the last 5 years.  

2. Enrolled in a Non-Classroom Based (NCB) Independent Study Program (ISP) 

public charter school in the last 5 years.  

3. Received transition services for more than one year.  

4. Recommended for participation by local SELPA or district special education 

director or transition teacher/administrator.  

5. Willing to participate.  

Are you able recommend three parents from your NCB ISP Charter High School that 

meet the above requirements, and who would be willing to participate? This research 

seeks to add to the body of literature on what is known about parental lived experiences 

as their SEN high school students transition out of high school.  

This study involves two steps for the parents.  

First Step:  

I will send an electronic link via email that will include a consent form and an electronic 

survey. I will invite you to complete the 5-question survey within 1-2 days of receiving 
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it. The survey should take approximately 3 minutes to complete. I will receive responses 

electronically and want to ensure that names and responses will remain confidential and 

known only to me. 

Second Step:  

The second step of this study involves a 30–45-minute interview via Zoom at a time that 

is convenient for you. All information shared during the interview will remain 

confidential, and names will not be attached to any notes or the interview transcript. All 

information will be stored in locked files accessible only to me. Further, parents will be 

free to stop the interview and withdraw from the study at any time. Finally, all records 

will be destroyed in three years.  

Your support in identifying parents who might want to participate to conduct this study 

will be greatly appreciated. An electronic copy of my final dissertation study will be 

made available to you and your special education transition program.  

I will follow up with a telephone call next week and would be happy to answer any 

questions or concerns that you may have at that time. You may contact me at my email 

address yvazquez@email.umassglobal.edu 
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Appendix E:  

Letter Sent to Parent Participants 

Good Morning/Afternoon (Name), 

 

First, I want to thank you for agreeing to participate in this interview.  

 

The purpose of my research is to identify and describe the expectations of parents of 

developmentally delayed special education needs (SEN) high school children regarding 

their children’s transition out of independent studies charter high schools.  In addition, it 

is the purpose of this study to identify how parents perceived independent studies charter 

high school schools addressed the needs of their SEN children during the transition 

process. 

 

 As a Special Education Transition Administrator at an independent studies charter school 

and as the parent of a SEN student,  I am interested in learning about the experiences of 

parents whose SEN HS students have been through the special education transition 

process in independent studies charter schools. I am interested in learning how they 

perceived independent studies charter high school schools addressed the needs of their 

SEN children during the transition process 

 

This interview will take approximately 30- 45 minutes.  There will be 11 questions to 

help learn more about your lived experience. There may be follow up questions for 

clarification as needed. 

 

I have attached a consent form that you will need to complete prior to our interview: 

 

●  Click here: Electronic Informed Consent & Audio Recording Release 

 

In addition, if you could kindly answer with the best day and time for an interview, 

that would be fantastic. I must conduct all necessary interviews by February 10, 

2023. 

 

 

https://forms.gle/uRe18GhSrLMW8dZNA
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Thank you for your time and I look forward to learning about your experience. 

 

Gratefully, 

 

Yolanda 
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Appendix F:  

Field Test – Observer Feedback 

Conducting interviews is a learned skill set based on experience and feedback.  Gaining 

valuable insight about interview skills and affect with the interview will support the 

collection of data gathering when interviewing actual participant.  As the interview 

observer you should reflect on the questions below after the interview is finished.  You 

should provide independent feedback at the conclusion of the interview field test.  As 

observer you should take notes that will assist the interviewer to be successful in 

improving their interview skills. 

1. How long did the interview take? _______Did the time seem appropriate? 

2. Did the interviewer communicate in a receptive, cordial, and encouraging 

manner? 

3. Was the introduction of the interview friendly with the use of commonly 

understood language? 

4. How did the interviewee feel during the interview? 

5. Was the interviewer prepared and relaxed during the interview? 

6. Did the interviewee understand the interview questions or did they require 

clarification? 

7. What parts of the interview went smoothly and why? 

8. What parts of the interview seem to struggle and why do you think that was the 

case? 

9. Did the interviewer maintain objectivity and not interject value judgments or lead 

the interviewee? 
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10. Did the interviewer take opportunity to discuss or request artifacts that support the 

data gathered from the interview? 

11. If you were to change any part of the interview, what would that part be and how 

would you suggest changing it? 

12. What suggestions do you have for improving the overall process? 
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Appendix G:     

                 Electronic Informed Consent & Audio Recording Release  

INFORMATION ABOUT: What are the lived experiences of parents of developmentally 

delayed special education needs (SEN) high school children regarding their children’s 

transition out of independent studies charter high schools? 

       

RESPONSIBLE INVESTIGATOR: Yolanda Vazquez 

      

PURPOSE OF STUDY: You are being asked to participate in a research study conducted 

by Yolanda Vazquez, a doctoral student from the School of Education at the University 

of Massachusetts Global (“UMass Global”). The purpose of this study is to identify and 

describe the expectations of parents of developmentally delayed special education needs 

(SEN) high school children regarding their children’s transition out of independent 

studies charter high schools. In addition, it was the purpose of this study to identify how 

parents perceived independent studies charter high school schools addressed the needs of 

their SEN children during the transition process.      

By participating in this phase of the study, I agree to participate in an individual 

interview. The interview will last approximately 30-45 minutes and will be conducted 

electronically by the researcher using Zoom at the participant’s discretion. Completion of 

the individual interviews will take place in February 2023. Questions in the interview will 

pertain to identifying how parents perceived independent studies charter high school 

schools addressed the needs of their SEN children during the transition process.  

     

I understand that:      

a) There are minimal risks associated with participating in this research. I understand that 

the researcher will protect my confidentiality by keeping the identifying codes and 

research materials in a password-protected digital file that is available only to the 

researcher. The results of this study will be used for scholarly purposes only.  

    

b) I understand that the interview will be recorded digitally (audio). The recordings will 

be available only to the researcher. The recordings will be used to capture the interview 
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dialogue and to ensure the accuracy of the information collected during the interview. A 

text transcript of the audio will be generated by Zoom and checked by the researcher for 

accuracy within 48 hours of the interview. All information will be identifier-redacted and 

my confidentiality will be maintained. Upon completion of the study all recordings and 

transcripts will be destroyed. All other data and consents will be securely stored for three 

years after completion of data collection and confidentially shredded or fully deleted. 

         

c) The possible benefit of this study to me is that my input may help add to the research 

regarding how parents perceived independent studies charter high school schools 

addressed the needs of their SEN children during the transition process . The findings 

will be available to me at the conclusion of the study. I understand that I will not be 

compensated for my participation.      

d) If you have any questions or concerns about the research, please feel free to contact 

Yolanda Vazquez (researcher) at yvazquez@mail.umassglobal.edu or by phone at 323-

559-4110; or Dr. Laurie Goodman (advisor) at lgoodman@umassglobal.edu   

e) My participation in this research study is voluntary. I may decide to not participate in 

the study and I can withdraw at any time. I can also decide not to answer particular 

questions during the interview if I so choose. I understand that I may refuse to participate 

or may withdraw from this study at any time without any negative consequences. Also, 

the Investigator may stop the study at any time.      

f) No information that identifies me will be released without my separate consent and that 

all identifiable information will be protected to the limits allowed by law. If the study 

design or the use of the data is to be changed, I will be informed and my consent re-

obtained. I understand that if I have any questions, comments, or concerns about the 

study or the informed consent process, I may write or call the Office of the Vice 

Chancellor of Academic Affairs, UMASS GLOBAL, at 16355 Laguna  
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