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ABSTRACT
Exploring Factors Influencing the Transition of Adult Students From
Noncredit to Credit Community College Courses
by Kevin Baker
Purpose: The purpose of this study was to explore and describe the factors that former
Adult Basic Education (ABE) students perceived were important in their transition from
noncredit courses to credit coursework offered at 2 community colleges in San
Bernardino County and Riverside County, California, using Schlossberg’s (1984)
transition theory and 4S system elements. A second purpose of this study was to
determine which factors facilitated or hindered their transition from noncredit courses to
credit coursework.
Methodology: This qualitative research study utilized a phenomenological approach to
explore the transition experience of former ABE students. Semistructured interviews
were used to discover the perceptions of former ABE students who successfully
transitioned from noncredit to credit coursework.
Findings: Eight findings resulted from the analysis, including 5 elements that were
important to ABE students’ successful transition in the areas of faculty, family, and
financial support and the students’ desire for personal growth and fulfillment including
advancement in their careers. Three findings were related to overcoming language and
work barriers and learning coping strategies. An unexpected finding emerged related to
the need to develop self-confidence.
Conclusion: Seven conclusions were presented related to the navigation of complicated

institutional systems, the importance of support services, the importance of faculty and



counselor support, student’s inexperience in dealing with unexpected challenges, the need
to better support limited English learners, the vital importance of financial aid, and the
applicability of Schlossberg’s (1984) theory to understanding the ABE students’
transition experiences.

Recommendations: Recommendations included increasing the collaboration among
community colleges and adult education programs, developing a model ABE transition
training program for staff, developing local policies to assist ABE student transitions,
collecting and analyzing transition data to support ABE student transition programs,
providing dedicated local funding for ABE transition, and including support for ABE

student transition within the Cal Grant awards program.
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CHAPTER I: INTRODUCTION

The United States has grown into a world power in large part by having a well-
educated workforce (Goldin & Katz, 2008). However, the most significant departure of
human capital from the workforce looms with the retirement of the baby boomer
generation. This reduction in the workforce is expected to leave virtually all industries
with an enormous need for skilled job replacements (U.S. Department of Labor, 2007).
Although many of the positions vacated will create a workforce gap in jobs that require a
minimum of a postsecondary credential, or what the U.S. Department of Labor calls
middle-skill jobs (Holzer & Lerman, 2007), a 2010 report by the U.S. Department of
Education reported that approximately 12% of adults in the United States lacked a high
school diploma, and data from the U.S. Census American Community Survey show that
the number of Californians between the ages of 18 and 24 with less than a high school
diploma was 13.9% (U.S. Census Bureau, 2015).

The United States cannot meet the needs of the workforce through a sole focus on
the K—12 pipeline. To bridge the workforce gap, policy makers and postsecondary
education leaders must maximize the educational level of adult learners to increase
student achievement, create positive student outcomes, and break the cycle of adult
learners who have fallen through the cracks in the system (Jones & Kelly, 2007). The
need to increase the success rate of all adults in postsecondary education is critical (Kis &
Field, 2013). Furthermore, Kirsch, Braun, Yamamoto, and Sum (2007) outlined three
converging factors that will continue to change the nation’s future: a demographic shift
caused by higher immigration, inadequate literacy skills for large segments of the

population, and the increased need for a better educated workforce. In a more recent



report, the California Department of Education (CDE, 2011) supported Kirsch et al.’s
(2007) finding that there are three forces driving the need to educate adults in California:
demographic shifts, educational challenges, and workforce demands.

The findings from Kirsch et al. (2007) and the CDE (2011) report illustrate the
converging factors that result in widening gaps within the workforce and the need for a
skilled workforce. Adult education schools and community colleges have long served as
the primary method in California for adults to improve their academic skills and acquire
occupational training. Although adult students have consistently accessed these
educational opportunities, completion rates in both systems are not sufficient to meet the
demands of the economy (Johnson, Cook, & Mejia, 2017; U.S. Department of Education,
Office of Career, Technical, and Adult Education [USDOE, OCTAE], 2015; Zafft, 2008).
Policy makers and postsecondary leaders continue to face challenges on how to improve
the adult education school and community college systems to prepare students to
successfully enter and persist within the workforce (National Commission on Adult
Literacy, 2008; USDOE, 2014).

Background

Since the start of adult education in California in the early 1850s, it has remained
an important part of the state’s educational system. The first adult school classes were
sponsored by the San Francisco Board of Education and focused on literacy and
numeracy skills and vocational pathways (West, 2005). In 1910, Fresno Junior College
became California’s first community college and would change noncredit adult education

in the state (Fresno City College, n.d.).



The adult schools operated by K—12 districts and the community colleges are the
state’s primary providers of adult education (M. Taylor, 2012; Torlakson & Harris,
2015). The California State Board of Education originally administered adult schools
and community colleges (Torlakson & Harris, 2015), but in 1963, all statutes that related
to junior colleges were placed in a separate section, Title 5, of the Education Code (San
Diego Continuing Education [SDCE], 2018). The Stiern Act of 1967 changed the
governance structure of the California Community Colleges (CCC) and established the
Board of Governors to oversee them (SDCE, 2018).

The CCC system, which has 2.1 million students attending 114 colleges, is the
largest postsecondary institution in the nation and serves as an open access institution to a
diverse student population seeking a postsecondary credential or certificate (California
Community Colleges Chancellor’s Office [CCCCO], 2018). It also serves as an entry
point to higher education for many unprepared and underprepared adult students. In
1991, Senate Bill 1874 added noncredit adult education as an essential mission of the
community college system (CCCCO, 2006; M. Taylor, 2012), and in 2014, 9.3% of the
students were enrolled in basic skills or noncredit courses (B. W. Harris, 2016). The
National Center for Education Statistics (NCES, 2016) also found that approximately
46.5% of community college students are considered nontraditional, that is, they are older
students, students who work full time or students without a traditional high school
diploma. Community colleges are called upon to increase the achievement of noncredit
adult basic education (ABE) students, to close achievement gaps for adult learners, and to

increase the student transition rate into credit-earning college-level coursework.



Theoretical Foundations

This study was built upon several theoretical theories of adult development to
understand how different factors affect adult education students’ transition from
noncredit ABE courses to community college credit courses. Theories that are
commonly classified as stage/phase and life-span theories include the notion of transition.
These theories focus on the coping strategies adults must work on to get through the
transition process.
Life Structure Theory

The first theory, life structure or stage/phase theory, posits that all adults progress
through a similar sequence of age-related periods (Levinson, 1986). This theory includes
alternating structure-building and structure-changing (transitional) periods. According
to Levinson (1986), the primary task is to “form a life structure and enhance our life
within it” (p. 7), and the primary structure-changing task is to “reappraise the existing
structure, to explore possibilities for change in the self and the world, and to move toward
commitment to the crucial choices that form the basis for a new life structure in the
ensuing period” (p. 7). This theory stresses the individual’s relationship with other
individuals or groups, institutions, or social movements in the individual’s environment
(Levinson, 1986).
Constructive-Development Theory

The constructive-development theory by Robert Kegan is a cognitive model that
addresses the cognitive, social, and emotional development of individuals’ personal
meaning making (P. G. Love & Guthrie, 1999). In constructive-development theory,

meaning making refers to the physical activity of making sense of one’s experience



through discovering and resolving problems (Kegan, 1982). Similar to Levinson’s
(1986) theory, Kegan (1982) theorized that individuals go through five orders of
consciousness. This theory stresses balancing and rebalancing subject (self) and object
(other) as the construct meaning.
Life-Span Theory

Life-span or life-event theory is a model that focuses on the role of adaptation in
continual influences on an individual’s life (Anderson, Goodman, & Schlossberg, 2012;
Creel, 1996). According to the life-span theory, the adaptation process can come in
different forms (i.e., growth, maintenance/resilience, and regulation of loss) throughout
the life span (Anderson et al., 2012). The theory suggests that events in an individual’s
life, not age, determine the course of development (Anderson et al., 2012; Creel, 1996).
Cognitive Appraisal Theory

Cognitive appraisal is a stress and coping theory developed by Lazarus and
Folkman (1984) that is a conceptual model of the relational meaning that an individual
constructs through interactions with the environment. In cognitive appraisal theory, two
processes—cognitive appraisal and coping—are identified as critical mediators of
stressful person—environment relations (Folkman, Lazarus, Dunkel-Schetter, Delongis, &
Gruen, 1986). Folkman and Moskowitz (2004) defined coping as “thoughts and behavior
that people use to manage the internal and external demands of situations that are
appraised as stressful” (pp. 746—747). Folkman et al. (1986) defined “cognitive appraisal
as a process through which the individual evaluates whether a particular encounter with

the environment is relevant to their well-being” (p. 92).



Theoretical Framework

Schlossberg’s transition model provides a framework through which to better
understand the experience of noncredit ABE students’ transition to community college
credit coursework (Anderson et al., 2012; Goodman, Schlossberg, & Anderson, 2006;
Schlossberg, 1981, 1984). The theory provides a structured framework for analyzing the
transition process:

e The type of transition (anticipated, unanticipated, or nonevents);

e The degree to which one’s life has been altered (changes in roles,

relationships, routines, and assumptions);

e Where one is in the transition process (considering a change, beginning the

change, or sometime after the change); and

e The resources one can apply to making it a success (each individual

approaches the transitions in a unique way, depending on the 4Ss).
(Schlossberg, 2011, p 161)

Sargent and Schlossberg (1988) defined transitions as events or nonevents that
alter adult lives. Schlossberg (1981) viewed the study of transition as a process that
requires “the simultaneous analysis of individual characteristics and external
occurrences” (p. 3). Schlossberg also understood that transitions occur over time,
whether they are moving in, moving through, or moving out. The foundation of the
transition theory is dependent on an individual’s perceptions of the transition, limitations
and resources, and ability to cope with the transition.

An updated framework by Anderson et al. (2012) reaffirmed the specific elements

to Schlossberg’s (1981) model and is the framework best suited for this study. According



to Anderson et al. (2012) and Schlossberg (2011), four major factors influence

transitions: situation, self, support, and strategies. This is known as the 4S system:

e Situation refers to an individual’s situation at the time of the transition. Does the
individual view the transition as positive or negative, voluntary or imposed, or
benign?

e Selfrefers to the kind of strengths and weaknesses an individual brings to the
transition. What is the individual’s previous experience in similar transitions?

e Support refers to what help is available at the time of transition. Support could be
from intimate relationships, family, friends, coworkers, institutions, or community
organizations. Types of support can be both negative and positive.

e Strategies refer to the coping strategies individuals use to deal with a particular
transition.

The Schlossberg (1981) model using the 4S system elements served as the
theoretical framework for this study. The transition framework originally developed by
Schlossberg (1981, 1984) allows student services practitioners to understand the impact
of change through a structured approach. According to Schlossberg (2011) and Anderson
et al. (2012), most transitions are not related to a person’s age but to the transitions that
occur. When adults go through transitions in their life, they often return to education to
upgrade their skills (Anderson et al., 2012; Schlossberg, 2011). Schlossberg’s transition
model provides the framework to address the academic and personal needs of adult
learners, and Schlossberg’s 4S system elements provide a deeper understanding of an
individual’s appraisal of the transition and the impact of the transition on an individual’s

life (Anderson et al., 2012).



Barriers of Adult Education to Community College Transition

The ability of students with adult basic skills to pursue postsecondary education
has become increasingly more difficult, thus creating bigger gaps in adult education
success outcomes. Hanover Research (2014b) found that even though there are many
benefits to postsecondary education, adult education students’ participation can be
sporadic. Research has shown that adult education students with low basic skills must
overcome numerous barriers to transition from noncredit to credit courses at a community
college. These challenges include lacking a high school diploma or a general
equivalency diploma (GED), lacking college readiness, and lacking the ability to balance
schoolwork with family and work responsibilities (Jobs for the Future, 2004; USDOE,
2010). The literature indicates several key factors ABE students face in transitioning to
community college, which include situational barriers, institutional barriers, and
dispositional barriers (Cross, 1991).

According to Cross (1991), situational barriers may include a lack of time,
financial issues, home and job responsibilities, lack of transportation, and lack of
childcare. Institutional barriers may include lack of articulation between ABE and
postsecondary institutions, inconvenient course schedules, and lack of support services
(USDOE, 2010). Studies have shown that adults with low basic skills have difficulty
accessing educational opportunities. Dispositional barriers are those related to one’s self-
perception or attitude. Kasworm (2008) noted, “Adult learners experience significant
anxiety and self-consciousness about their acceptance, place in a collegiate environment,

and ability to perform as undergraduate students” (p. 28).



Legislation Impacting Adult Education

In 1964, with the passage of the Economic Opportunity Act, the ABE program
was established (USDOE, Office of Vocational and Adult Education, 2013). Between
1964 and 1968 two other pieces of legislation were passed: the Adult Education Act of
1966 and the Elementary and Secondary Education Act Amendments of 1968. The
Workforce Investment Act (WIA) of 1998 and its reauthorization in 2013 called for
greater collaboration between K—12 adult schools, community colleges, and employers to
help adults seeking postsecondary education and employment (SDCE, 2018). In
California this call for greater collaboration led to the passage of Assembly Bills 86 and
104, which called for the formation of consortia to develop programs that support
education and workforce services for adults and assistance in the transition to
postsecondary education (Torlakson & Skinner, 2016).

Workforce Investment Act of 1998. The commitment to adult education by
policy makers continued in 1998, as the ratification of Public Law 105-220 created the
WIA and established the Adult Education and Family Literacy Act. WIA contains five
subparts: Title [-Workforce Investment Systems, Title [I-Adult Education and Literacy,
Title III-Workforce Investment Related Activities, Title [IV-Rehabilitation Act
Amendments of 1998, and Title V-General Provisions. The purpose of WIA was to
consolidate, coordinate, and improve employment, training, adult literacy, and vocational
programs.

To assess the effectiveness of WIA and other eligible programs, the federal
legislation body created the National Reporting System in 1999 (Hanover Research,

2015). The system has three core indicators of effective performance:



1) demonstrated improvements in reading, writing and speaking English,
numeracy, problem solving, and English-language acquisition; 2) placement in,
retention in, or completion of postsecondary education, training, unsubsidized
employment, or career advancement; and 3) receipt of a secondary school
diploma or its recognized equivalent. (West, 2005, p. 87)

Workforce Innovation and Opportunity Act of 2014. President Obama signed
the Workforce Innovation and Opportunity Act (WIOA) into law in 2014. WIOA
reauthorized the WIA and amended its Title IT (West, 2005). Title II governs the
federally funded adult education programs. The purposes of the federally funded adult
education programs are fivefold:

(1) assist adults to become literate and obtain the knowledge and skills necessary

for employment and economic self-sufficiency;

(2) assist adults who are parents or family members become a full partner in the

education development of their children;

(3) assist adults in completing high school;

(4) promote transitions from adult education to postsecondary education and

training through career pathways; and

(5) assist immigrants and English language learners

a. improve reading, writing, math, speaking, and comprehending the
English language,
b. acquire understanding of American government, individual freedom and

responsibilities of citizenship. (USDOE, 2014, Section 202)
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Assembly Bill 86 of 2013. Assembly Bill 86, Section 76, Article 3 (AB 86),
signed into law in 2013, charges the CDE and the CCCCO to jointly implement an adult
education planning process to better serve adult learners in the state (California
Legislative Information, 2013). The intent of AB 86 was to expand and improve the
provision of adult education by forming regional consortia (Hanover Research, 2014a).
The legislation allocated $25 million to the consortia to address the following five areas:
¢ clementary and secondary basic skills, including classes required for a high school
diploma;

e classes and course for immigrants in English as a second language, citizenship, and
workforce preparations;

e education programs for adult with disabilities;

e short-term career technical education programs; and

e programs for apprentices (Torlakson & Harris, 2015).

Assembly Bill 104 of 2015. With the passage of Assembly Bill 104 (AB 104) by
Governor Brown in June 2015, AB 86 became the Adult Education Block Grant and
began the transition from planning to implementation (Torlakson & Skinner, 2016). AB
104, Section 84915, requires the CDE and the CCCCO to work in partnership to develop
a plan to allocate funds to consortia from the federal Adult Education and Family
Literacy Act, Title II of the federal WIOA, and the federal Carl D. Perkins Career and
Technical Education Act. Under AB 104, Section 84906(b)(8), the California legislature
outlined what consortia must include in their adult education plan to “improve integration
of services and to improve transitions into postsecondary education and the workforce”

(California Adult Education Program, 2019, p. 11). The intent of this legislation is to
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implement activities and expand and coordinate programs that support education and
workforce services for adults (Torlakson & Skinner, 2016).
Statement of the Research Problem

According to the National Commission on Adult Literacy (2008), the United
States cannot meet its 21st-century economic and social needs unless it transforms the
current adult education system. According to the American Community Survey, more
than 10% of California’s population over 24 years of age have less than a ninth-grade
education, and another 9% attended high school but did not receive a high school
diploma (U.S. Census Bureau, 2015). While a significant body of research on
educational attainment and college readiness in the United States focuses on K—12
reform, there is a lack of research on the lived experiences of adult education students
and the barriers faced in their transition to taking community college credit courses
(Alamprese, 2005; CDE, 2011; Reder, 2007; Zafft, 2008; Zafft et al., 2006).

Adult schools operated by K—12 school districts and community colleges are the
main providers of programs for adults and both provide the same level of education for
adults needing basic and workplace skills (M. Taylor, 2012). However, this dual delivery
system has led to challenges in the delivery of adult education in the state. The delivery
systems for adult learners in open enrollment postsecondary education prevent adult
schools and the CCC from effectively aligning and reducing the barriers students face
transitioning from noncredit to credit-bearing courses at community colleges (Alamprese,
2005; Joint Committee to Develop a Master Plan for Education, 2002). Enacted in June
2013, AB 86 has served as the basis for California adult education and community

college noncredit programs to conduct an examination of their programs to transition
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adults into credit-bearing college courses (California Legislative Information, 2013). On
June 23,2015, Governor Jerry Brown signed AB 104, formerly the Adult Education
Block Grant, and now called the California Adult Education Program into law. The
primary goal of AB 104 is to distribute funds to consortia for coordinating programs that
support education and workforce services for adults in their region (Torlakson & Skinner,
2016). Although these laws provide policies and funding to incentivize the coordination
of efforts, no information is available on whether the transition process for students has
improved.

Becoming workforce ready requires students to obtain the basic academic and
technical skills needed to be successful in programs that lead to an associate’s degree or
certification. Adult students lacking basic academic skills often enroll in noncredit ABE
programs with the intent of earning a high school diploma and pursuing a community
college degree or technical certificate to improve their employability. Regardless of the
students’ intent, the number of students moving from noncredit to credit pathways in
community college continues to remain low (Academic Senate for California Community
Colleges [ASCCC], 2019; Alamprese, 2005; SDCE, 2018). There is a general lack of
understanding of adult learners’ experiences in transitioning from noncredit to credit-
bearing coursework in community college, including the supports and barriers
encountered. There is also a lack of research on the conditions necessary to move
students more rapidly from noncredit basic skills coursework to credit-bearing courses.

Purpose Statement
The purpose of this phenomenological study was to explore and describe the

factors that former ABE students perceived were important in their transition from

13



noncredit courses to credit coursework offered at two community colleges in San

Bernardino County and Riverside County, California, known as the Inland Empire, using

Schlossberg’s (1984) transition theory and 4S system elements. A second purpose of this

study was to determine which factors identified by former ABE students facilitated or

hindered their transition from noncredit courses to credit coursework.
Research Questions
Central Research Question
What is the lived experience of former ABE students perceived as important to
their transition from noncredit courses to credit coursework offered through two
community colleges in San Bernardino County and Riverside County, California?

Research Subquestions

1. What factors do former ABE students perceive were important in their transition from
noncredit courses to credit coursework offered through two community colleges in
San Bernardino County and Riverside County, California, using Schlossberg’s (1984)
transition theory and 4S system elements?

2. What factors do former ABE students perceive facilitated or hindered their transition
from noncredit courses to credit coursework offered through two community colleges
in San Bernardino County and Riverside County, California?

Significance of the Problem
Adults who attend noncredit adult basic skills programs to obtain a high school
diploma or GED often list obtaining a postsecondary diploma as a goal of their education

(Patterson, Zhang, Song, & Guison-Dowdy, 2010; USDOE, OCTAE, 2015). In a report

by the USDOE, OCTAE (2019), 76% of adult students in adult basic skills programs in
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2015-2016 received a high school diploma or its equivalent. Of those who completed,
29% entered postsecondary education. Over 20% of California’s adult population does
not have a high school diploma and half lack a ninth-grade education (CDE, 2011). The
percentage of adult education students in California who complete a high school diploma
or GED and transition into postsecondary education is 79% and 45%, respectively. The
lack of an educated and skilled workforce is costly to both the institution and the growing
need of the California workforce (ASCCC, 2019). The link between adult education and
the economy is as follows:

California has the eighth largest economy in the world yet faces sobering

challenges to its long-term competitiveness. Too many working-age adults are ill-

prepared for the demands of the 21st century workplace. Educational attainment

levels are not keeping pace with the knowledge and skills necessary for complex,

high-wage jobs that fuel the California economy; many adults lack the basic skills
needed to ensure self-sufficiency. Further, underemployment and unemployment
have devastating effects on communities as well as on individuals and the

economy. (CDE, 2011, p. 1)

There are numerous studies on the workforce gap in California, and most involve
reform in the state’s K—12 and higher education institutions (CDE, 2011). Although
there have been previous studies on the challenges faced by and support services
available to nontraditional students, there is little research on the strategies used by ABE
students who continue their education despite these challenges (Humpherys & Acker-
Hocevar, 2012; USDOE, 2010). With a better understanding of adult students’ lived

experience, postsecondary institutions can do more to help students achieve their goals.

15



This study was designed to provide insights into the lived experiences of ABE
students who successfully transition to the community college to complete their
educational goals. Using Schlossberg’s (1981) transition model, this study contributes to
the research base that examines the strategies used by noncredit ABE students and
provides a better understanding of the transition process. When administrators have a
better understanding of these students’ perceptions, they will be better able to design
programs and policies that support adult students in their transition. For example, they
will be able to provide training for administrators and counselors on improving student
transitions, provide priority enrollment for ABE students, and improve data collection
processes to better identify barriers. Student services professionals and staff will be
better able to design programs on stress and time management, study skills, and
orientation to college (Alamprese, 2005). Additionally, with increased understanding of
the strategies used by ABE students, the ABE students themselves will benefit, and all
students can benefit from programs and policies that ease the transition process.

Definitions

The following terms are defined for relevance to this study and to clarify the
theoretical framework.

Adult education. Adult education provides lifelong educational opportunities and
services to adult learners who are age 18 and older. These opportunities and services are to
address the unique needs of individuals and communities by providing adults with the
knowledge and skills necessary to participate effectively as citizens, workers, family
members, and consumers of goods and services (CDE, n.d.).

Noncredit course. Students who enroll in noncredit community college courses

do not receive any type of college credit or official grades that appear on a transcript.
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Noncredit courses require no fees and can only be offered in specific areas detailed in
regulation and Education Code 84757.

4S system elements (situation, self, support, and strategies). The 4S system
elements are the four factors that influence an individual’s ability to cope during a
transition (Anderson et al., 2012).

Self. Self refers to an individual’s inner strength for coping with the transition
(Anderson et al., 2012).

Situation. This refers to an individual’s situation at the time of transition
(Anderson et al., 2012).

Strategies. These are the coping strategies individuals use to take charge during
their transition (Anderson et al., 2012).

Support. This refers to the support available to an individual at the time of
transition (Anderson et al., 2012).

Transition. This refers to any event or nonevent that results in changed
relationships, routines, assumptions, and roles (Anderson et al., 2012).

Workforce Innovation and Opportunity Act. The WIOA was signed into law
on July 22, 2014, and is designed to help job seekers access employment, education,
training, and support services to succeed in the labor market and to match employers with
the skilled workers they need to compete in the global economy. It was the first
legislative reform of the public workforce system in 15 years (Torlakson & Skinner,

2016).
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Delimitations

The focus of this qualitative study was a group of 15 adult education students
from three community colleges in San Bernardino County and Riverside County,
California, and their transition experience from a noncredit ABE program to a for-credit
college program at one of these three community colleges. An additional delimitation
was that the study included only students between the ages of 18 and 35 who had
successfully completed six units of for-credit coursework.

Organization of the Study

This study is organized into five chapters. Chapter I provided an introduction to
the study, background information, statement of the research problem, purpose statement,
research questions, significance of the problem, definitions, and delimitations for this
study. Chapter II contains a detailed review of the literature related to the theoretical
framework, demographic and background characteristics of adult education students,
adult education in the United States and California, the role of the community college in
adult education transition efforts, gaps in the research, and a conclusion. Chapter I1I
provides the study methodology, the data collection process, and a description of the
sample population. Chapter IV includes an analysis of the data and a discussion of the
findings. Chapter V includes a summary of the major findings of the study, conclusions,

and recommendations for further research.
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CHAPTER II: REVIEW OF THE LITERATURE

California faces sobering challenges to its economic competitiveness because
many adults are ill-prepared for the demands of the 21st-century workforce (CDE, 2011).
Adults transitioning from adult education programs into a California community college
face many challenges (Alamprese, 2005). To meet these challenges California passed
AB 86 in July 2013, and consortia were formed to create seamless transition paths
leading to postsecondary education (Gaer, Hicks, Lynch-Thompson, May, & Stanskas,
2014). This study explored the lived experiences of former adult basic education (ABE)
students to understand the factors that affect adult education students’ transition from
noncredit ABE courses to community college for-credit coursework.

A review of the literature was conducted to examine the transition experiences of
ABE students attending a 2-year public California community college in San Bernardino
and Riverside counties in California, known as the Inland Empire. The literature review
is organized into four main sections. The first section covers the history of California’s
two adult education systems and the current organizational structure. The second section
offers a theoretical framework for the study by explaining related foundational theories
along with Schlossberg’s (1981) transition theory. The third section covers student
transition issues and related literature on the challenges of the transition from adult
education to community college that affect this population. The last section provides an
in-depth review of legislation affecting adult education, including an in-depth review of
the Workforce Investment Act (WIA) and the Adult Education Block Grant. The chapter
concludes with a summary of the gaps in research related to the noncredit to credit

transition for ABE students.
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Community colleges have a role in providing access for adult education students,
who need to keep their cost down, stay close to their community and finish quickly
(Cohen, 2003). Research has shown that the continued impact of the COVID-19
pandemic had a strong negative influence on community college enrollments, which
highlighted the urgency to address the needs of nontraditional adult students who are at
risk of leaving school due to the impact of the pandemic (Brock & Diwa, 2021; Center
for Community College Student Engagement [CCCSE], 2021). The COVID-19
pandemic has led to a steep decline in enrollments at community colleges among
nontraditional adult learners. Studies have shown that following the onset of the
pandemic in 2020, the enrollment at community colleges experienced nearly an 11%
decline from Fall 2019 to Fall 2020 (NCES, 2019, 2020). The research has suggested
that this will result in a large deficit in postsecondary skills over the next few years
(Brock & Diwa, 2021).

History of Adult Education in California

California’s adult education system has existed since 1856 (West, 2005). Initially
serving mostly Irish, Italian, and Chinese immigrants, the adult schools focused on
literacy and numeracy skills and vocational pathways in drafting and bookkeeping
(SDCE, 2018). From 1868 to 1871, John Swett, who served as the first principal of San
Francisco’s adult evening school, convinced the governing board to make adult education
courses and programs tuition-free (SDCE, 2018; West, 2005).

During the 1900s, legislation was passed that led to the growth of adult education
programs in California. In 1902, California amended its constitution, which led to the

development of public secondary schools. In 1910, the state added an additional
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amendment to the constitution mandating state funding for public high schools (West,
2005). The existence of adult evening schools was tested in Board of Education v. Hyatt
(152 Cal. 515) in which the California Supreme Court ruled that adult schools could exist
as a separate entity (West, 2005). The California state legislature continued to support
the expansion of adult education with the passage of the Part-Time Education Act of
1919, which mandated that schools provide continuation education for minors and basic
education classes for adults (West, 2005).

In 1927, the CDE was reorganized, and the Division of Adult Education was
created. At the same time, adult education’s purpose was shifting “from policies to
remove educational handicaps toward the concept of organizing resources to improve the
community” (West, 2005, p. 5). By the end of the 1920s, adult education had grown to
more than 250,000 students.

Adult education suffered major setbacks during the 1930s and the Great
Depression. During the early part of the decade, it was recommended that adult schools
be closed or consolidated or their programs be absorbed by the junior college system.
Junior colleges began to provide more adult education during this time. By the end of the
decade, adult education enrollment had grown to more than 500,000 students (West,
2005).

In 1940, the federal government requested adult schools to provide training for
defense workers. From 1940 to 1945, approximately 1 million California workers were
trained in classes related to civilian defense, first aid, flying, office skills, truck driving,
and maintenance (West, 2005). At the end of the 1940s, rising immigration and returning

veterans led to more than 800,000 adults participating in adult education (West, 2005).
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Enrollment in adult education during the 1950s grew steadily as the population in
California increased. By 1957, there were 380 adult education programs with an
enrollment of 1 million adults (West, 2005). During this period, adult education
programs were run by the CDE’s Bureau of Adult Education. The federal government
expanded its role in adult education during the 1960s in response to the need to remove
barriers and improve the economic conditions of disadvantaged persons (West, 2005).
Another significant development in the 1960s was the change in governance that junior
colleges underwent in California. CCCCO (2006) explained that “in 1963, all statutes
that pertained to junior colleges were placed in a separate section of the Education Code
[Title 5] and established the Board of Governors of the California Junior Colleges, which
was subsequently renamed California Community Colleges” (p. 5).

Since the early 1970s, California’s two systems have delivered adult education.
The CDE and the California Community Colleges (CCC) have struggled to determine the
delineation of functions to avoid duplication of efforts (West, 2005). During this time
adult education programs were provided by 183 school districts and 94 community
colleges. Senate Bill 94 was signed in 1972 and took effect in March 1973, requiring
community colleges to have a formal agreement on delineation of functions to offer
noncredit instruction within a K—12 school district (SDCE, 2018; West, 2005). In 1978,
California voters passed Proposition 13, which devastated adult education programs
across the state. Property taxes were reduced by more than 50%, funding for adult
education was cut by more than $350 million, enrollments dropped by more than
500,000, and 10,000 faculty were laid off (SDCE, 2018; West, 2005). As a result of

these changes, adult education programs were reduced to seven instructional areas.
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Adult education continued to struggle in the 1980s to delineate functions between
K—12 adult education schools and community colleges. At the same time, Assembly
Bills 2196 and 1626 established different funding levels for community college credit and
noncredit programs. Noncredit adult education programs were funded at a level more in
line with K—12 adult schools (West, 2005). In 1988, California taxpayers passed
Proposition 98, mandating a percentage of the general fund require the allocation of
adequate funding for K—12 schools and colleges (SDCE, 2018; West, 2005).

In 1990, legislation passed that consolidated adult education by removing the
references to 13th and 14th grades from the Education Code. Noncredit instruction was
added to the mission and function of CCC (Academic Senate for California Community
Colleges, 2006). Also, during this time, adult education reform efforts were advocating
the pairing of adult education programs with postsecondary education and training
(SDCE, 2018).

In 1998, President Bill Clinton signed Public Law 105-220, the WIA, which
repealed the Adult Education Act and established the Adult Education and Family
Literacy Act (SDCE, 2018). WIA was designed to consolidate, coordinate, and improve
employment, literacy, and vocational programs to help remove barriers for adults seeking
training (SDCE, 2018; West, 2005). During the same time the CCC system added
“advancing California’s economic growth and global competitiveness through education,
training and services that contribute to continuous work force improvement” to its
mission (SDCE, 2018, p. 37).

Adult education continued to grow in the 1990s, increasing from 1,216,698 in the

1992-1993 school year to 2,395,825 in the 1998—-1999 school year (SDCE, 2018). Issues
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on the delineation of functions between K—12 adult schools and community colleges

remained contentious (West, 2005). In 1997, the Joint Board Committee on Noncredit

and Adult Education was formed by members of the State Board of Education and the

governing board of the CCC (SDCE, 2018; West, 2005). The statewide joint committee

focused on how to address current unmet needs and how to ensure a cost-effective and

integrated system. The recommendations in the report were as follows:

“Clarify joint authorization to offer noncredit and adult education
Create a formal structure for joint development and implementation of a
policy for noncredit and adult education

Develop strategies for ensuring student success

Redistribute unused existing resources

Encourage school and community college districts to make fair-share
distributions

Determine the cost of implementing endorsed changes

Equalize reimbursement rates within and among segments of the adult
education system, the K—12 system, and the community college credit and
noncredit system

Finalize and distribute program standards

Develop a coordinated data system

Clarify the scope of authorized instructional categories

Permit reimbursement for work-based education

Establish reciprocity for instructors in noncredit and adult education
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The recommendations and action items received minimal support because of
limited funding and disagreement between the legislature and the governor”
(SDCE, 2018, pp. 39-40)

In 2006, State Bill 361 passed, which provided supplemental funding for
noncredit instruction. State Bill 361 also required that career development of college
preparation courses be sequenced and lead to certificates focused on transition to credit
courses or employment (CCCCO, 2006). At the same time in the CCC system, the Basic
Skills Initiative was established. The initiative provides grants to colleges to support
innovative reforms in basic skills education and to focus on transition from noncredit to
credit programs (ASCCC, 2019).

In 2013, two reports, Restructuring California’s Adult Education System by the
California Legislative Analyst’s Office and the Little Hoover Commission’s report
Serving Students, Serving California, focused on why there are two systems offering
similar adult education programs (SDCE, 2018). Since the early 1900s, this issue has
gone unresolved and remains a point of contestation (M. Taylor, 2012). In July 2013,
Governor Brown signed into law AB 86, which established consortia consisting of one
K—12 school district and one community college district to develop regional plans for
adult education (SDCE, 2018). California legislature provided AB 86 $25 million in
funding for community college districts and K—12 districts to develop coordinated adult
education plans.

In July 2015, AB 104 passed, and the California legislature appropriated $500
million to support the Adult Education Block Grant program (Torlakson & Skinner,

2016). AB 104 serves as the implementation phase of the Adult Education Block Grant
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program. Since the establishment of Adult Education Program, the state has had no
comprehensive data on program outcomes for students (Legislative Analyst’s Office,
2019). A report by the California Legislative Analyst’s Office found misalignment
between both the K—12 adult schools and community college consortium members
(Torlakson & Oakley, 2018). These misalignments included the following:
e different funding rules,
e different fee policies,
e different instructor qualifications, and
o different student identifiers.
Torlakson and Oakley (2018) noted that these inconsistencies prevent greater
coordination among the consortia to better track how students move between adult
education schools and community colleges.
Theoretical Foundations

This section includes an exploration of some of the theories that serve as
theoretical foundations for Schlossberg’s (1981) transition theory, which served as the
theoretical framework for this study. This section also includes a discussion on
Levinson’s (1986) life structure theory, Kegan’s (1982) constructive-development theory,
and Lazarus and Folkman’s (1984) cognitive appraisal theory. These theories are
important to consider when examining Schlossberg’s (1981) theoretical framework
because they help to understand the complexity of transitioning into college.
Life Structure Theory

Levinson (1986) proposed life structure theory, which describes the underlying

pattern of a person’s life at a given time. According to Levinson, adults develop in an
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organized order and a nonchanging pattern. Composed of transitional periods each
lasting about 5 years, life structure theory consists of alternating series of structure-
building and structure-changing (transitional) periods. The transitional periods are
distinguished by three chronological periods: early adulthood, middle adulthood, and late
adulthood. Early adulthood consists of five periods, including two building periods and
three transition periods. The transitional periods include the early adult transition, from
age 17 to 22; the entry life structure for early adulthood, from age 22 to 28; and the age
30 transition, from age 28 to 33. The building periods include the culminating life
structure for early adulthood, from age 33 to 40; and the midlife transition, from age 40 to
45. Middle adulthood consists of the entry life structure for middle adulthood, from age
45 to 50, and the age 50 transition, from age 50 to 55. The final period, called late
adulthood, consists of two transition periods: the culminating life structure for middle
adulthood, from age 55 to 60, and the late adult transition, from age 60 to 65 (Levinson,
1986). Although Levinson’s theory is listed under adult development, his focus is on
change instead of development (Aktu & Llhan, 2017). How adults psychologically
change in the periods rather than develop is at the center of his theory (Aktu & Llhan,
2017; Levinson, 1986).
Life-Span Theory

Bridges’s (1980) life-span theory on transition model gives a conceptual picture
of transition. In his life-span theory, transition involves a natural process of
disorientation and reorientation that marks the turning points in an individual’s personal
development and self-renewal. Transitions result as individuals internalize and come to

terms with the details of their new environment that the change brought (Bridges, 2019).

27



Similar to Schlossberg’s (1981) transition theory on moving in, moving through, and
moving out, Bridges’ theory is composed of three phases: endings, neutral zones, and
beginnings (Creel, 1996). Bridges (2019) explained that for transitions to be successful,
individuals need all three phases in that order.

The first phase begins with an ending, characterized by a feeling of loss or letting
go of the old outlook, realities, attitudes, values, and self-image (Bridges, 2001). There
may be a feeling of sadness and anger as one resists this ending. The second phase, the
neutral zone, is characterized by a state of confusion between the old reality and the new.
The initial sense of immobilization between the old and the new can last a few months or
years (Bridges, 2001, 2019). The final phase in the transition theory is the new beginning
and involves the individual’s new understandings, values, attitudes, and identity. During
this phase, the hold on the old sense of identity is relinquished and the new reality is
accepted (Bridges, 2001, 2019). Schlossberg (1984) asserted, “We can thus view the task
of moving in as ending something else and the task of leaving as the opportunity for a
new beginning” (p. 15).

Constructive-Development Theory

Constructive-development theory is based on the premise that development is a
function of qualitative shifts in perception (Kegan, 1982). In Kegan’s constructive-
development theory, development is seen as a process of transformation of consciousness
throughout the life span (K. Taylor, 1999). The theory includes five types of
transformations (orders of consciousness) that are sequential and hierarchical: two are
associated with childhood and three with adulthood. The study examined the two most

common transformations of adulthood that are likely to occur in higher education
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Implication 2: Develop a Model ABE Transition Training Program for Staff

It is recommended to reshape existing training programs to align with
Schlossberg’s (1981) transition theory. These training programs need to be strategically
designed for adult education students as a way to build their self-confidence. The use of
Schlossberg’s 4S elements in this training program could be used to provide faculty,
staff, and administrators with the knowledge and resources to effectively support adult
education students.
Implication 3: Develop Local Policies to Assist ABE Student Transitions

Community College Board of Governors must develop policies and regulations to
ensure ABE students are given the best opportunity to transition and succeed in college-
level, credit-bearing coursework. Community College Board of Governors must
reevaluate the actions undertaken in the past to aid adult education students to
successfully transition to college and to determine further courses of action to facilitate
this process. Transition programs should be in every community college specifically
designed to support ABE students’ successful transition to college.
Implication 4: Collect and Analyze Transition Data to Support ABE Student
Transition Programs

The CCCCO in collaboration with the community college districts should collect
and analyze local data to ensure that policy makers, local governing boards, and
administrators have the data necessary to make improvements that increase the rate of
successful transition and persistence of ABE students in college. In addition, the

CCCCO and the CDE should develop a coordinated data system that tracks students
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throughout their educational journey. This would also aide in creating system-wide
transition practices.
Implication 5: Local Boards Must Provide Dedicated Funding for ABE Transition

Board of Governors must provide dedicated annualized funding in their budget to
increase the support services resources and personnel so that all transitioning ABE
students have an individualized plan for success and optimal support services to achieve
their educational goals. The WIOA of 2013 and all resources that have materialized as a
result of this effort are simply not enough when it comes to helping and supporting adult
education students’ transition to college. The misalignment and different funding rules
between the K—12 adult schools and the community colleges prevent greater coordination
of services and negatively effect adult education students’ access to support services
needed for successful transition.
Implication 6: Include Support for ABE Student Transition Within the Cal Grant
Awards

The Cal Grant Program must provide specific funding and eligibility criteria to
provide financial aid for tuition, books, and subsistence for ABE students transitioning
from ABE to postsecondary education. Adult education students’ financial situations
cause significant barriers to their persistence and transition to postsecondary education.
In addition, institutional barriers erected through policies and procedures cause
challenges for adult education students attending part time. Lack of financial aid for part-
time students negatively affects their transition.

A summary of the major findings, conclusions, and implications for action are

shown in Table 9.

94



Table 9

Chart of Major Findings, Conclusions, and Implications for Action

Major finding

Conclusion

Implication for action

Personal growth and

fulfillment

Career aspirations

Faculty/counselor support

Financial support

Family/peer support

Language barriers

Work related barriers

Coping strategies

Students who get
individualized assistance are
more prepared to transition

Students who learn coping
strategies are more prepared to
overcome barriers

ESL participation has a
positive impact on student
motivation and course success

Financial aid has a positive
impact on student persistence

Increase collaboration among
community college and adult
education programs

Develop a model ABE
transition training program for
staff

Develop local policies to assist
ABE student transitions

Collect and analyze transition
data to support ABE student
transition programs

Local boards must provide
dedicated funding for ABE
transition

Include support for ABE
student transition within the
Cal Grant awards

Recommendations for Further Research

This qualitative research study was limited to understanding former ABE

students’ perceptions of the factors that influence their successful transitions from

noncredit to credit coursework at the community college. A deeper investigation must

occur that ascertains exactly how these factors can be better understood in order to

increase ABE students’ transition rates. The following recommendations for future

research are identified:
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1. It is recommended that a replication study be conducted using a larger population of
students from multiple locations to determine the factors important for ABE student
transition from noncredit courses to credit coursework offered within CCC.

2. This study focused on students who successfully transitioned into community college
credit courses; therefore, it did not take into account students who did not
successfully transition. It is recommended that a multiple case study method be
conducted for the purpose of comparative analysis on students who were successful
and students who were unsuccessful in the transition.

3. This study focused largely on participants who experienced transition when they were
in their early 30s and above. It is recommended that a phenomenological study with
students in their late teens and early 20s be conducted. A study of former ABE
students in their late teens and early 20s may provide further insight into how
Schlossberg’s 4S model applies to younger transitioning students.

4. TItis recommended that a sequential exploratory mixed methods study be conducted to
analyze the ways in which faculty, counselors, and/or staff perceive factors as
influencing ABE students’ successful transition into credit coursework.

5. Itis recommended that a quantitative study be conducted with administrators, faculty,
and staff on their perceptions of effective strategies for increasing ABE student
transition from noncredit to credit-bearing coursework.

Concluding Remarks and Reflections
As the researcher for this study, I was honored to have a chance to work with each
participant. It was humbling to hear their lived experiences. As analysis of their stories

began, a realization of the uniqueness of each individual became a reality. Each story
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was not just a number or code on the paper; it was a life and the life of a family that was
unfolding for the better. Each participant made the choice to transition, to move forward,
to not give up, and to do whatever it took to bring that better life into reality.

As aresearcher and educator, it is life changing to see the relevance of interaction
with students. All participants indicated at some point the importance of ABE faculty
and counselors. Therefore, it is important to recognize students and spend time
encouraging them throughout the transition process. This is not time wasted by the
educator; it is time invested.

Some adults chose the ABE path because of different life circumstances. Despite
the reason, the same goal was in every participants’ mind—to transition and continue
their education. All of the participants had a very positive outlook or disposition toward
their education, and something occurred in their life that caused them to stop their
traditional educational progression and chose this alternative route.

A participant stated, “Like don’t be afraid to level up. It’s not too late to level
up.” This statement sums up the motivation and determination of these participants.
Educational systems that work together can be effective in helping make the transition a

reality to more individuals.
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APPENDIX A

Synthesis Matrix

Source

History of | Theoretical | Theoretical | Barriers to | Legislation | Characteristics
Adult Foundations | Framework | Transition | Impacting | of ABE
Education (45) Adult Students
Education

Schlossberg,
Anderson, &
Goodman,
2012

Alamprese,
2005

ASCCC,
2009

Aktu, Llhan,
2017

Bridges,
2001

Bridges,
2019

Bruno,
Burnett &
Galizio,
2016

CCCCO,
2006

Creel, 1996

California
Adult
Education
Program
(2019)

Calif Adult
Education
website

CDE, 2011

Comings,
2007

Choy, 2002

Cross, 1991

Davidson,
2017

Folkman,
Lazarus,
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Dunkel-
Schetter,
DeLongis,
Gruen, 1980

Folkman,
Moskowitz,
2004

Folkman, et
al, 1986

Giacobbi, et
al, 2004

Gaer et. al,
2014

Goodman,
Schlossberg,
& Anderson,
2006

Hanover
Research,
2014

Hanover,
2015

Humpherys,
and Acker-
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APPENDIX B

Letter to Director of Adult Education

Dear Director of Adult Education,

I am currently a doctoral candidate in Organizational Leadership at Brandman

University working on the data collection portion of my study. I was given your name by

your vice president to assist in identifying participants for the study. I am looking to

interview former adult basic education students on their lived experiences who have

successfully transitioned from noncredit adult basic education to college credit courses.

The criteria for this study are:

1.

2.

6.

The participant must be a former adult basic education student;

The participant successfully transitioned to one of the three selected community
college districts;

The participant is currently enrolled in one of the three selected community
college’s districts;

The participant has completed six or more credit units;

The participant volunteered to participate in the study;

The participant is over 18 years of age.

Thank you for your assistance, if you have any further questions, I can be reached at

xxx(@mail.brandman.edu or by cell xxx-XXX-XXXX.

Respectfully,

Kevin Baker
Doctoral Candidate
Brandman University
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APPENDIX C
Community College Recruitment Request Letter
Vice President of XXX Community College
Dear Participating Community College,

I am currently a doctoral student at Brandman University working on the data collection
portion of my study. I am seeking permission to interview former adult basic education
students attending your college. The purpose of this study is to identify and describe the
factors that former adult basic education students perceived were important in their
transition from noncredit to credit coursework offered at three community colleges in the
Inland Empire. This study will use a phenomenological methodology to research this
population. The information provided in connection to this study will be kept
confidential. All data will be reported without reference to any individual(s) name, or
institution(s). Participants can at any time skip a question or stop the interview. The
interviews will be documented using video recording through a zoom link. Once the
interviews have been transcribed by the researcher the recordings will be destroyed.

If your college or the participant has any questions, comments, or concerns about the
study or the informed consent process, you may write or call the Office of the Vice
Chancellor of Academic Affairs, Brandman University, at 16355 Laguna Canyon Road,
Irvine, CA 92618, (949) 341-7641.

Thank you for consideration of my request and allowing me to connect with your adult
education program to identify participants. If you have any further questions, I can be
reached at xxx@mail.brandman.edu or by cell XxX-XXX-XXXX.

Respectfully,
Kevin Baker

Doctoral Candidate
Brandman University
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APPENDIX D
Electronic Participant Invitation Email Letter

Hello, my name is Kevin Baker and I want to congratulate you on your
accomplishment and enrollment into college! I am a doctoral candidate in Organizational
Leadership at Brandman University and this interview will be used as part of my research
to complete my dissertation. I am looking to interview former adult basic education
students on their lived experiences who have successfully transitioned from noncredit
adult basic education to college credit courses.

I am asking your assistance in the study by participating in an interview which
will take from 30-60 minutes and will be set up at a time convenient for you through a
virtual zoom link. Your participation would be completely voluntary, and all information
would remain confidential and stored on a password protected computer that only the
researcher has access to. You will be free to stop the interview and withdraw from the
study at any time.

Please call or send an email to the contact information below of your interest in

participating in this study. Your participation would be greatly appreciated.

Thank you for your consideration
Respectfully,

Kevin Baker

Ed.D Candidate

XXX-XXX-XXXX
xxx(@mail.brandman.edu
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APPENDIX E

Alignment Table

PURPOSE

INTERVIEW SCRIPT

The purpose of this phenomenological
study was to explore and describe the
factors that former adult basic education
(ABE) students perceived were
important in their transition from
noncredit courses to credit coursework
offered at two community colleges in
the Inland Empire, using Schlossberg’s
transition theory components of:

e Approaching Transition:
Transition Identification and
Transition Process,

e Taking Stock of Coping
Resources: The 4 S System,

e Taking charge: Strengthening
Resources.

A further purpose of this study was to
determine which factors identified by
former adult basic education (ABE)
students facilitated or hindered their
transition from noncredit courses to
credit coursework

CENTRAL QUESTIONS OR
RESEARCH QUESTONS

INTERVIEW QUESTIONS

Central Question

What is the lived experience of former
adult basic education (ABE) students
perceived as important to their transition
from noncredit courses to credit
coursework offered through two
community colleges in Inland Empire?

e What motivated you to enroll in
adult education courses at the
community college?

Sub-Question

What factors do former adult basic
education (ABE) students perceived
were important in their transition from
noncredit courses to credit coursework
offered through the through two

e Please describe your decision to
transition from adult basic education
to community college-level courses.

e What was the most challenging
aspect of your transition to the
college?

e  What support was most helpful in
your transition to the college?
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community colleges in Inland Empire,
using the components of
e Approaching Transition:
Transition Identification and
Transition Process,
e Taking Stock of Coping
Resources: The 4 S System,
e Taking charge: Strengthening
Resources.

What barriers did you face prior to
enrollment at the community
college?

What strategies or practices have
helped you in your transition to
college?

What strategies or practices have
made your transition to college more
difficult?

Now that you’ve transitioned to
community college, how has this
transition impacted your life?

Sub-Question

What factors do former adult basic
education (ABE) students perceived
facilitated or hindered their transition
from noncredit courses to credit
coursework offered through two
community colleges in San Bernardino
and Riverside Counties, California?

Please describe any factors that
hindered your transition.

Please explain what factors were the
most important in helping you
transition into credit course work at
the community college.
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APPENDIX F
Electronic Informed Consent Form
Date: May 27, 2021

RESPONSIBLE EDUCATIONAL ORGANIZATION: BRANDMAN UNIVERSITY
16355 LAGUNA CANYON ROAD IRVINE, CA 92618

RESPONSIBLE INVESTIGATOR: Kevin Baker, M.A., Doctoral Candidate

PURPOSE OF STUDY: The purpose of this phenomenological study is to explore and
describe the factors that former adult basic education (ABE) students perceived were
important in their transition from noncredit courses to credit coursework offered at three
community colleges in the Inland Empire.

By participating in this study, I agree to participate in a one-on-one interview with the
researcher. The one-on-one interview will last between 30 — 60 minutes and will be
conducted via zoom. Completion of the interviews will take place in June 2021

I understand that:

a) There are minimal risks or discomforts associated with participating in this
research. I understand that the researcher will protect my confidentiality
by keeping my any materials collected stored on a password protected
computer that only the researcher has access to.

b) I understand that I will not be compensated for participating in this study.

c) Any questions I have concerning my participation in this study will be
answered by Kevin Baker who can be reached by email at
xxx(@mail.brandman.edu or by phone at (xxx-XXX-XXXX)

d) My participation in this research study is voluntary. I understand that I
may refuse to participate or may withdraw from this study at any time
without any negative consequences. I can also decide not to answer
particular questions during the interview if I so choose. Also, the
researcher may stop the study at any time.

e) I understand that the interview portion of the study will be video/audio-
recorded, and the recordings will not be used beyond the scope of this
project.

f) Tunderstand that the video/audio recordings will be used to transcribe the
interviews. Once the interviews are transcribed, the video/audio and
electronic interview transcripts will be destroyed after the interview has
been transcribed.
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g) I understand no information that identifies me will be released without my
separate consent and that all identifiable information will be protected to
the limits allowed by law. If the study design or the use of the data is to be
changed, I will be so informed, and my consent re-obtained.

h) Tunderstand that if I have any questions, comments, or concerns about the
study or the informed consent process, I may write or call the Office of the
Executive Vice Chancellor of Academic Affairs, Brandman University, at
16355 Laguna Canyon Road, Irvine, CA 92618, (949) 341-7641.

ELECTRONIC CONSENT: Please select your choice below.

Clicking on the “AGREE” button indicates that you have read the informed consent form
and the information in this document and that you voluntarily agree to participate.

If you do not wish to participate in this electronic interview, you may decline
participation by clicking on the “DISAGREE” button.

AGREE: I acknowledge receipt of the complete Informed Consent Packet and “Bill
of Rights.” I have read the materials and give my consent to participate in

the study.

DISAGREE: I do not wish to participate in this electronic interview.
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APPENDIX G
Audio/Video Release Form

Research Title: Exploring Factors Influencing the Transition of Adult Students from Non-
Credit to Credit Community College Courses

RESPONSIBLE EDUCATIONAL ORGANIZATION: BRANDMAN UNIVERSITY
16355 LAGUNA CANYON ROAD IRVINE, CA 92618

RESPONSIBLE INVESTIGATOR: Kevin Baker, M.A., Doctoral Candidate

I understand that the interview may be video recorded per the granting of my permission.
I do not have to agree to the interview be video recorded. In the event that I do agree to
have myself video recorded; the sole purpose will be for video analysis to support data
collection related to the researcher’s study. I also understand that I may at any time
withdraw my permission for video of me to be used in this research study.

ELECTRONIC CONSENT: Please select your choice below.

I hereby give my permission to Kevin Baker to use any videotape material taken of
myself during his research on (research subjects name). The videotape material will only
be used for this research and the video recording will be destroyed after the interview has

been transcribed.

I don’t give permission to for video of me to be used in this research study.
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APPENDIX H

Research Participant’s Bill of Rights

A% BRANDMAN

BN University Szt

BRANDMAN UNIVERSITY INSTITUTIONAL REVIEW BOARD

Research Participant’s Bill of Rights
Any person who is requested to consent to participate as a subject in an experiment,
or who is requested to consent on behalf of another, has the following rights:
1. To be told what the study is attempting to discover.

2. To be told what will happen in the study and whether any of the procedures,
drugs or devices are different from what would be used in standard practice.

3. To be told about the risks, side effects or discomforts of the things that may
happen to him/her.

4. To betold if he/she can expect any benefit from participating and, if so, what the
benefits might be.

5. To be told what other choices he/she has and how they may be better or worse
than being in the study.

6. To be allowed to ask any questions concerning the study both before agreeing to
be involved and during the course of the study.

7. To be told what sort of medical treatment is available if any complications arise.

8. To refuse to participate at all before or after the study is started without any
adverse effects.

9. To receive a copy of the signed and dated consent form.

10. To be free of pressures when considering whether he/she wishes to agree to
be in the study.

If at any time you have questions regarding a research study, you should ask the
researchers to answer them. You also may contact the Brandman University
Institutional Review Board, which is concerned with the protection of volunteers in
research projects. The Brandman University Institutional Review Board may be
contacted either by telephoning the Office of Academic Affairs at (949) 341-9937 or by
writing to the Vice Chancellor of Academic Affairs, Brandman University, 16355 Laguna
Canyon Road, Irvine, CA, 92618.

Brandman University IRB Adopted November 2013
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APPENDIX I

Interview Feedback Reflection Questions

How did you feel about the interview?

Do you think you had ample opportunities to describe the factors that were
important in your transition from noncredit courses to credit course work at your
community college?

Did you feel the amount of time for the interview was ok?

Were the questions by and large clear or were there places where you were
uncertain what was being asked?

Can you recall any words or terms being asked about during the interview that
were confusing?

. And finally, did I appear comfortable during the interview?
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APPENDIX J

BUIRB Approval Letter

From: Institutional Review Board my@brandman.edu
Subject: BUIRB Application Approved As Submitted: Kevin Baker
Date: July 16, 2021 at 8:19 AM
To: kbaker@mail brandman.edu
Cc: painswor@brandman.edu, buirb@brandman.edu, vsmithsa@brandman.edu

Dear Kevin Baker,

Congratulations, your IRB application to conduct research has been approved by the Brandman University Institutional Review Board. This
approval grants permission for you to proceed with data collection for your research. Please keep this email for your records, as it will need to be
included in your research appendix.

If any issues should arise that are pertinent to your IRB approval, please contact the IRB immediately at BUIRB@brandman.edu. If you need to
modify your BUIRB application for any reason, please fill out the "Application Modification Form™ before proceeding with your research. The
Modification form can be found at the following link: https://irb.brandman.edu/Applications/Modification.pdf.

Best wishes for a successful completion of your study.

Thank you,

Doug DeVore, Ed.D.
Professor

Organizational Leadership
BUIRB Chair
ddevore@brandman.edu

www.brandman.edu
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APPENDIX K
Interview Protocol

The following script was used by the researcher to ensure consistency. All participants
received the same information and were asked the same questions by the researcher
during the interviews.

Script

My name is Kevin Baker and I am currently and administrator with Mt. San Jacinto
Community College District. I'm a doctoral candidate at Brandman University in the area
of Organizational Leadership. I’'m conducting research to better understand the transition
experience from noncredit adult basic education coursework to credit community college
courses.

I want to thank you for agreeing to participate in the interview. The interview will last
about 30 minutes to an hour. The questions I am asking are the same for everyone
participating in the study. I may ask some follow up questions if I need further
clarification. The information you provide will, along with the other study participants,
hopefully will provide common factors that contributed to your successful transition.

Informed Consent (required for Dissertation Research)

The information you provide in connection to this study will be confidential. All of the
data will be reported without reference to any individual(s). or institution(s). If at any
time during the interview you want to skip a question, or stop the interview, please let me
know. For ease of our discussion and accuracy I will record our conversation as indicated
in the Informed Consent.

You returned the Informed Consent and Brandman Bill of Rights I sent you via email?
Do you have any questions or need clarification about either document?

Do you have any questions before we begin? Okay, let’s get started, and thanks so much
for your time.
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APPENDIX L
Interview Questions with Additional Probes

1. What changes in your life have motivated you to continue your education at the
community college?
2. Tell me about your decision to transition from adult basic education to college?
a. Probe: Can you elaborate on that?
3. What barriers did you face prior to enrollment at the community college?
a. Probe: During enrollment?
b. Probe: After enrollment?
4. What academic supports were most helpful in your transition to the college?
a. Probe: Please describe
5. What financial supports were most helpful in your transition to the college?
a. Probe: Please describe
6. What social supports were most helpful in your transition to the college?
a. Probe: Please describe
7. Can you explain what factors were the most important in helping you transition
into credit course work at the community college?
a.
8. Can you describe any factors that hindered your transition?
a. Do you feel that your concerns were addressed by the college faculty and
staff?
What could the college do to improve the transition process?
c. What was your overall experience in the transition process?

Closing Remarks

Do you have any additional information on your transition process that you would like to
share?

Do you have any additional comments to add to our conversation that I haven’t asked you
and you?

Thank you so much for volunteering to participate in this research project.
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