decoding practice, structured phonics instruction, and putting it to music and movement
with multi-media was essential to academic success. She said, “I use a lot of visuals,
TPR, and gestures to help teach phonics and vocabulary.” This participant noted the
importance of having a connection with each child in order to know their preferred
learning mode. What Participant H tried but did not work well was having students read
chorally: “They don’t pay attention to other students read. These are little kids. They
tune out.” She cited that what has proven successful is when students are more involved
in the activity. When asked about successful strategies in developing mathematics skills,
she emphasized the use of manipulatives: “They need to see it and be doing something
with it. You have to make the connection to real world so they see the utility in what
they are doing and of course make it fun.” She also noted the importance of having
students learn through discovery and have the opportunity to talk about the concepts.
“They can communicate understanding at a deeper level and not just memorize facts.”
Research Question 2. “What are the differences in instructional strategies used
with Latino males compared to those used with non-Latino males?”” When asked if there
were particular instructional strategies that she used for Latino boys, but not with other
students in the class, her answer was, “I have learned with first graders, I make sure they
understand the common language we use. For example, as | was explaining what vertices
are, I didn’t realize my Latino kids didn’t know what the word ‘corner’ was.” She cited
that students at this age learn best when they are actively engaged in learning: “I teach
using all the different modalities to reach all learners; auditory, visual, and kinesthetic.”
Participant H noted the importance of having a connection with students: “You have to

look at them as individuals. Some students are shy and some need more one on one
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instruction.” She noted the importance of knowing their preferred mode of learning.
With Latino males, more visuals, total physical response and gestures are used to help
with focus and understanding: “They need to use manipulatives and realia so they can be
engaged.”

Research Question 3. “What are the differences in instructional strategies used
by exemplary primary teachers with increases of Latino male students in the classroom?”
When asked if her instructional practices would differ if there were a larger number of
Latino boys in the classroom compared to a smaller number of Latino boys in the
classroom, Participant H indicated that with increases of Latino male students the
instruction practices do not change: “Having little ones, my focus has always been on
language and it’s always been on making sure the comprehension was there, the visuals
were there, and students have multiple resources.”

Research Question 4. “What instructional strategies do exemplary teachers use to
address the needs specifically of ELL Latino males at the primary level?” When asked if
her strategies differ when teaching reading to ELL students compared to those who are
English Proficient, Participant H answered, “At the first grade level, all students are
learning language, so my strategies do not differ. 1 use a lot of visuals, TPR, and gestures
to help teach phonics and vocabulary.” She identified the importance of giving all
learners the opportunity to show what they know: “When I am introducing the
foundational skills, I make sure they have those down pat before I move on so they don’t
get lost in the shuffle.” She stated that focusing on vocabulary instruction and frequently
checking for understanding assists in students being able to better participate in class

discussions and increasing understanding.
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When asked if her strategies differ when teaching mathematics to ELL students
compared to those who are English Proficient, Participant H stated that at this age, all
students are working on basic number sense: “I use manipulatives and realia for all
students in teaching concepts. All students benefit from hands on activities.”

Research Question 5. “What is the relative importance of the following selected
characteristics on the instructional process of Latino males?”

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

Participant H first selected having high expectations: “Just because they are English
Language Learners or male or young, | would want to make sure I have those same high
expectations.” She noted that it had been her experience that if you water down the
curriculum or try to accommodate them and lower your expectations, that is what they
will live down to.

The second characteristic she identified was small group instruction: “This helps to
make students feel safe. You can really make a strong connection with them.” She noted

the importance of having feel safe and having their trust.
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Lastly, Participant H selected collaboration time with other teachers: “Talking to
other teachers and finding out what works. You might be doing something that you think
might work, but you don’t have the data to back it up.” She cited how much she values
talking with other teachers and finding out what works for them.

Participant I. Participant | was a female second grade teacher. She had been a
teacher for 21 years and has taught second grade for the last seventeen years. In 2014,
she was selected “teacher of the year” at her school district in Orange County. Table 27

summarizes Participant I’s responses according to the themes and patterns as related to

research questions 1-4.

Table 27

Participant I: Themes in Response to Research Questions

Research Questions

Themes ldentified

1. What instructional strategies do
exemplary primary teachers use to
address the educational needs of Latino
males?

Small group instruction
Use of sentence frames
Focus on vocabulary instruction

2. What are the differences in
instructional strategies used with Latino
males compared to those used with non-
Latino males?

Encouraging independence
More time spent on vocabulary
instruction

More small group instruction
Use of sentence frames and pictures

3. What are the differences in
instructional strategies used by exemplary
primary teachers with increases of Latino
male students in the classroom?

Scaffolding depending on language
level

With a small number, more small
group instruction

Sentence frames and pictures

4. What instructional strategies do
exemplary teachers use to address the
needs specifically of ELL Latino males at
the primary level?

Do not go as fast as you think you
should

Frequent checks for understanding
Focus on small group instruction
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5. In addition to instructional strategies used to enhance the achievement of Latino males
at the primary level, what additional practices do exemplary teachers identify as
important to success?

Interviewees were shown nine possible contributors and asked to identify which
ones were particularly important to include in the educational process. The following
nine were offered:

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

Table 28 summarizes Participant I’s responses to the fifth research question,
including the reasons for selecting that practice as especially important.
Table 28

Participant I: Strategies Selected as Especially Important for Use With Primary Latino
Males

Strategies Reason for Selection
Maintaining high expectations for e Even when adjusting or differentiating;
students never do the expectations go down
A teacher who is bilingual e Students need an example of a

successful person who values both
languages and both cultures
e Positive role model
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Research Question 1. “What instructional strategies do exemplary primary
teachers use to address the educational needs of Latino males?” When asked to identify
three or four instructional practices that speak to her being such a high quality teacher,
her initial responses did not cite instructional practices. Her answer was, “I think that one
of the most important things is knowledge. Knowledge of standards and best practices.”
She noted that she is very comfortable with Common Core State Standards as well as the
Next Generation Science Standards due to her extensive training. She noted the
importance of having a connection with students: “I feel like I need to make an extra
effort to speak to them about how they feel or how the material affects them.”

Relative to instructional practices in the area of reading, Participant | stated that
using small group instruction is important to focus on specific skills and frontloading
vocabulary, as well as to build relationships: “When I have my Latino boys in a small
group is when I think you get to know them best.” She ensures the literature she is
choosing is something that will be of interest to them: “The conversations we have both
before and after making connections with the text is where | make them feel that sense
that I care about you.” These practices were cited as necessary, especially for those
students who have challenges at home: “I am spending a lot more time on vocabulary
experiences before instruction. This is done in small group instruction before getting into
anything in depth.” Participant I noted the importance of being reflective: “I am
constantly reflecting on how | can improve my practice and how to best address the needs
of my students.” As the interview progressed, being reflective and looking at the child as
a whole became clear as one of her success mechanisms: “I think the reflection part of

thinking about not just looking at their score and deciding from there this is what | am
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going to do, but looking at the child as a whole.” What Participant I tried but did not
work well was following the teacher’s manual and going from page to page: “Latino
boys need to practice verbalizing understanding with their peers.”

When asked about successful strategies in developing mathematics skills, she
cited focusing on word problems: “Latino boys were always very good at math facts, but
struggle with word problems.” She gives students the tools for solving problems and
values the different ways they chose to solve them: “This is successful because we take
the time in a very social way to discuss problem solving.”

Research Question 2. “What are the differences in instructional strategies used
with Latino males compared to those used with non-Latino males?” When asked if there
were particular instructional strategies that she used for Latino boys, but not with other
students in the class, her answer was, “I don’t think so. I think it’s more how | treat
them.” She noted that she focuses on their social skills: “I will do things that will make
them interact with the girls more.” She noted that she never sits two boys together: “I
know sometimes the opinion of women isn’t valued as much as it should be.” Participant
| indicated that the focus is on encouraging Latino boys to become more independent:
“With Latino boys, I have to do a little more work to build that independence. I focus on
building perseverance and encouraging them to stick with it even if they don’t know
everything using context clues.”

Research Question 3. “What are the differences in instructional strategies used
by exemplary primary teachers with increases of Latino male students in the classroom?”
When asked if her instructional practices would differ if there were a larger number of

Latino boys in the classroom compared to a smaller number of Latino boys in the
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classroom, Participant | stated that there would be an increased use of sentence frames to
give students the ability to respond in complete sentences. With a larger group of Latino
males, there would be more purposeful small group instruction: “There would be a lot of
scaffolding depending on the language level.” She noted that with a smaller number, she
would pull a small group and preview the lesson prior to teaching it to the class: “With a
larger number of ELL Latino boys, concepts would be embedded into everything because
it would need to be there at all times.” Participant I cited that for reading time, she has
differentiated groups based on reading levels. Each group is doing something different:
“With Latino boys, I spend more time on small group instruction with a focus on
vocabulary using sentence frames and pictures.”

Research Question 4. “What instructional strategies do exemplary teachers use
to address the needs specifically of ELL Latino males at the primary level?” When asked
if her strategies differ when teaching reading to ELL students compared to those who are
English Proficient, Participant I answered, “Yes and no. With Latino boys, I have to do a
little more work to make sure I am building that independence and really foster that part
of being independent.” She noted that she focused on encouraging perseverance: “I try
to teach them to stick with it even if they don’t know everything and use context clues.”

When asked if her strategies differ when teaching mathematics to ELL students
compared to those who are English Proficient, Participant | stated that she uses sentence
frames and pictures to make sure they understand the context of the problem: “Without
those things, it would be very difficult for them to understand everything like an English

Proficient student.” She noted that it is important not to go as fast as we think we should:
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The ELL students as a group don’t often tell you when they don’t understand.
Teachers need to frequently check for understanding throughout the lesson. You
just can’t assume. You can’t just turn the page and go on because the class next
door has gone on.

Research Question 5. “What is the relative importance of the following selected

characteristics on the instructional process of Latino males?”

e Use of culturally appropriate classroom materials
e Individual tutoring opportunities
e A teacher who is bilingual
e Multiple opportunities to meet with boys’ parents
e Small group learning opportunities
e A variety of reading materials available in the classroom
e Technology enriched curriculum
e Maintaining high expectations for students
e Collaboration time with other teachers

Participant | first selected maintaining high expectations for students: “Even though I
believe in knowing my students and adjusting my instruction, never do my expectations
go down. I think that many teachers don’t realize that they actually don’t have those high
expectations.” Participant | cited that when teachers have high expectations for students,
most will try to achieve more.

Secondly, Participant | chose a teacher who is bilingual: “Especially for boys, it is so
important. Having that model, having that person who is fluent; an example of a

successful person who values both languages and in turn, will value your culture and who
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are.” She cited that the impact you have on your students to show them that you did it,
has a powerful influence on them.

Participant J. Participant J was a female second grade teacher. She had taught
for 12 years and has taught second grade for the last 11 years. In 2016, she was selected
“teacher of the year” at her school district in San Bernardino County. Table 29

summarizes Participant J’s responses according to the themes and patterns as related to

research questions 1-4.

Table 29

Participant J: Themes in Response to Research Questions

Research Questions

Themes ldentified

1. What instructional strategies do
exemplary primary teachers use to
address the educational needs of Latino
males?

Teach using multiple modalities

Use a variety of approaches to teach
Use videos and pictures to make
meaning

Use TPR and gestures to reinforce the
skill.

Focusing on context clues in reading
Frontloading vocabulary using
illustrations

2. What are the differences in
instructional strategies used with Latino
males compared to those used with non-
Latino males?

Drawing and labeling pictures for
meaning

Looking for words, phrases or
sentences they don’t understand and
highlight them

Creating a ‘knowledge book’

3. What are the differences in
instructional strategies used by exemplary
primary teachers with increases of Latino
male students in the classroom?

Instructional practices don’t change.
| use the same strategies and
modalities depending on their level
and need.

4. What instructional strategies do
exemplary teachers use to address the
needs specifically of ELL Latino males at
the primary level?

Strategic partnering with a buddy
Break the concepts into pieces and go
slow

Connect with real world application
Freguent repetition
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5. In addition to instructional strategies used to enhance the achievement of Latino males
at the primary level, what additional practices do exemplary teachers identify as
important to success?

Interviewees were shown nine possible contributors and asked to identify which
ones were particularly important to include in the educational process. The following
nine were offered:

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

Table 30 summarizes Participant J’s responses to the fifth research question,
including the reasons for selecting that practice as important.
Table 30

Participant J: Strategies Selected as Especially Important for Use With Primary Latino
Males

Strategies Reason for Selection

Collaboration time with other teachers Gathering ideas and strategies

Small group learning opportunities Personalized and less intimidating
Time to differentiate

Students have lower anxiety
Students will be more engaged

Opportunity to build student confidence
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Individual tutoring opportunities e Targeted
e Sharpening a specific skill
e Instruction at a slower pace

Research Question 1. “What instructional strategies do exemplary primary
teachers use to address the educational needs of Latino males?” When asked to identify
three or four instructional practices that speak to her being such a high quality teacher,
her first response did not cite instructional practices. Her answer was, “I feel that
building relationships with my students is one of my strengths. | am able to make
students feel comfortable in my classroom. Students trust me.”

Relative to instructional practices, Participant J indicated the importance of
teaching using multiple modalities. She uses a variety of approaches to teach: “I use flip
books. | teach the students to fold and cut the paper. We can use these for any skill or
concept.” She noted that she used videos and pictures to make meaning: “I have
students draw pictures for meaning in both Language Arts and math. | notice that when
students have done the drawing, it cements in their memory.” Participant J also stated
that Total Physical Response and gestures also reinforces the skills taught. Participant J
described how frontloading vocabulary using illustrations helps with understanding.

When asked what strategies have proven successful in teaching reading, she cited
drawing pictures for meaning: “I have seen drawing a picture and labeling has been
successful in regards to their learning memory and being able to retain information.”
What Participant J tried but did not work well was having students define words for the
literature: “I don’t do that anymore because it’s not engaging and they lose interest. It’s

better to illustrate the words.”
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When asked what strategies have proven successful in developing mathematics
skills, she cited relating it to real life situations: “I break the concepts into pieces and go
slow for them.” This participant noted that she will relate math problems to storybook
characters: “I teach fact families by having them associate the number with the
characters of The Three Bears.” She believes in sharing their progress with them often.
“This motivates them to want to do better.” When asked if there were any mathematics
strategies that she has tried, but did not work well, Participant J cited teaching straight out
of the curriculum: “It is very dry and straightforward. Ihad to become creative in
presenting the material. I felt that I would lose their interest. Many would shut down.”
She noted that students this age need engagement: “Just sitting and listening does not
work. They need to be actively engaged such as talking with a partner and discussing
concepts.”

Research Question 2. “What are the differences in instructional strategies used
with Latino males compared to those used with non-Latino males?” When asked if there
were particular instructional strategies that she used for Latino boys, but not with other
students in the class, Participant J described the importance of having students draw and
label pictures for meaning: “Drawing a picture and labeling has been successful in
regards to their learning memory and being able to retain information. | have them draw
their beginning, middle and end when working on pre-writing a story.” Participant J
stated how using the cloze strategy has been effective: “With the cloze strategy, students
look for words, phrases or sentences that they don’t understand and highlight them. I
give it purpose because they are doing it in their ‘knowledge book.” They are owning

their knowledge.”
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Research Question 3. “What are the differences in instructional strategies used
by exemplary primary teachers with increases of Latino male students in the classroom?”
When asked if her instructional practices would differ if there were a larger number of
Latino boys in the classroom compared to a smaller number of Latino boys in the
classroom, Participant J indicated that the instructional practices used do not change: “I
teach to each child looking at how they came in. Where they are at and where do | need
to take them? I use the same strategies and modalities.”

Research Question 4. “What instructional strategies do exemplary teachers use
to address the needs specifically of ELL Latino males at the primary level?” When asked
if her strategies differ when teaching reading to ELL students compared to those who are
English Proficient, Participant J cited that she uses the ELL strategies and applied them
whole group and in small group: “The strategies are engaging and even the English
Proficient students still need the engagement.” She discovered that the ELL strategies
help to cement the learning and reinforce concepts taught: “I will adjust the different
centers depending on their levels. | have to keep the motivation as well as the rigor going
in my class.”

When asked if her strategies differ when teaching mathematics to ELL students
compared to those who are English Proficient, Participant J described how strategic
partnering has proven to be effective. She will partner English Proficient students with
an EL student for language modeling: “They need a reliable go-to classroom buddy to
help with peer explanation. You want them to be comfortable.” Participant J indicated
how breaking down concepts into small pieces and going slow is effective: “I am

chunking the information so it is not overwhelming. | present it in a way that is relatable
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by using real world application.” Lastly, Participant J stated how with the ELL Latino

males, frequent repetition and checking for understanding has proven to be successful.
Research Question 5. The fifth research question was, “What is the relative

importance of the following selected characteristics on the instructional process of Latino

males?”

Use of culturally appropriate classroom materials
e Individual tutoring opportunities
e A teacher who is bilingual
e Multiple opportunities to meet with boys’ parents
e Small group learning opportunities
e A variety of reading materials available in the classroom
e Technology enriched curriculum
e Maintaining high expectations for students
e Collaboration time with other teachers

Participant J first selected collaboration time with other teachers: “During
collaboration, I am exposing myself to gathering ideas and strategies from them. | can
use these strategies immediately in my classroom.”

Secondly, Participant J chose small group learning opportunities: “It is more
personalized, smaller and less intimidating. It gives the teacher time to differentiate.”
She cited that students have a lower anxiety level because of the smaller number of
students. When it’s a small group, students will be more likely to be courageous: “They
will participate and be more engaged. It provides the teacher the opportunity to build

confidence. Latino males need someone to believe in them.”
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Thirdly, Participant J selected individual tutoring opportunities: “Tutoring is
more targeted. It is used to sharpen a specific skill for the student. It can be for a longer
duration and at a slower pace.”

Participant J then chose communication with parents: “Any parent who wants
success for their child and specifically Latino males, needs to be on board. The teacher
has the child for 6 2 hours every day.” She noted that she is a firm believer that it takes
the parent and the teacher to work together to maintain student motivation: “We have to
work together.”

Lastly, Participant J selected technology enriched curriculum: “This is the age we
are in. They need to be able to maneuver the internet appropriately. It’s a balanced
approach. Technology is a component of instruction. However, it cannot be the
priority.”

Participant K. Participant K was a second grade teacher. She had been a teacher
for 18 years and has taught second grade for the last 14 years. In 2016, she was selected
“teacher of the year” at her school district in Riverside County. Table 31 summarizes
Participant K’s responses according to the themes and patterns as related to research
questions 1-4.

Table 31

Participant K: Themes in Response to Research Questions

Research Questions Themes Identified

1. What instructional strategies do e Movement and use of manipulatives
exemplary primary teachers use to | «  Opportunities to practice speaking
address the educational needs of using academic vocabulary

Latino males?
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2. What are the differences in e Small group instruction
instructional strategies used with Latino | e Individual tutoring
males compared to those used with non- | «  Sentence frames for vocabulary and
Latino males? sentence structure

e Kinesthetic movement
3. What are the differences in e More opportunities to talk and express
instructional strategies used by exemplary themselves.
primary teachers with increases of Latino | ¢ Sentence frames.
male students in the classroom? e Instruction would be based on

individual need.

4. What instructional strategies do e Build relationships
exemplary teachers use to address the e Small group instruction
needs specifically of ELL Latino malesat | ¢  Provide students with role models in
the primary level? literature

5. In addition to instructional strategies used to enhance the achievement of Latino males
at the primary level, what additional practices do exemplary teachers identify as
important to success?

Interviewees were shown nine possible contributors and asked to identify which
ones were particularly important to include in the educational process. The following
nine were offered:

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom
e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers
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Table 32 summarizes Participant K’s responses to the fifth research question,
including the reasons for selecting that practice as especially important.
Table 32

Participant K: Strategies Selected as Especially Important for Use With Primary Latino
Males

Strategies Reason for Selection
Culturally appropriate classroom e Children need to see themselves in the
materials characters they are reading about
Small group learning opportunities e Personalized attention
e Students are more focused
e Students are more willing to take risks

Research Question 1. The first research question was, “What instructional
strategies do exemplary primary teachers use to address the educational needs of Latino
males?” When asked to identify three or four instructional practices that speak to her
being such a high quality teacher, her responses did not cite instructional practices. She
stated that she is a caring and structured teacher: “I take the time to build relationships
with my students as well as their parents.” She finds out what their interests are and what
their home situation is: “This information is valuable when it comes to how much I will
have to intervene with students.” Participant K noted that Latino boys need someone
who believes in them: “They also need role models. I try to expose them to literature
with Latino men who are successful whether it is sports figures, doctors, or engineers.”
She cited that these students need movement during class as well as the opportunity to
use manipulatives: “They also need opportunities to practice speaking using academic
vocabulary.”

Relative to instructional practices, Participant K indicated that in the area of

reading, “What has worked well is small group instruction and after-school tutoring
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because boys don’t seem to focus well during whole group instruction.” She cited that
when working in a small group, Latino boys are more motivated and focused: “They
thrive on personal attention.” This has been successful for her because it is more
personal and a safer environment for them: “They will try harder because it is not in
front of the whole class.” What Participant K tried but did not work well was teaching
vocabulary with just pictures: “In order for students to remember, I use a lot of
kinesthetic movement in my teaching. “This helps cement the learning in their memory.
When asked about successful strategies in developing mathematics skills, she emphasized
having students work in pairs using manipulatives and make discoveries on their own:
“Giving them opportunities to talk about their discoveries using the math vocabulary is
powerful.” This has proven successful because students are given the opportunity to
safely make mistakes and draw their own conclusions. When asked if there were any
mathematics strategies that have not been successful, Participant K stated, “Just having
student rote memorize facts doesn’t work well. Students need to understand concepts as
well.”

Research Question 2. “What are the differences in instructional strategies used with
Latino males compared to those used with non-Latin males?” When asked if there were
particular instructional strategies that she used for Latino boys but not with other students
in the class, her answer was, “With my Latino boys, they need more opportunities to talk
and express themselves. T use a lot of sentence frames in all subject areas.” Participant K
indicated that what works for Latino males is small group instruction and after school
tutoring: “Because boys have so much energy, they don’t seem to focus well during

whole group instruction. | have found that when working in a small group or
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individually, they are more motivated and focused. They thrive from personal attention.”
Participant K cited incorporating movement during instruction: “I use a lot of kinesthetic
movement in my teaching. This helps cement the learning in their memory.”

Research Question 3. “What are the differences in instructional strategies used
by exemplary primary teachers with increases of Latino male students in the classroom?”
When asked if her instructional practices would differ if there were a larger number of
Latino boys in the classroom compared to a smaller number of Latino boys in the
classroom, her initial response was, “No.” She emphasized that her instruction would be
based on student needs: “I first determine what their academic needs are and tailor my
instruction to meet those needs.”

Research Question 4. “What instructional strategies do exemplary teachers use
to address the needs specifically of ELL Latino males at the primary level?” When asked
if her strategies differ when teaching reading to ELL students compared to those who are
English Proficient, Participant K indicated that she used sentence frames to help with
language, vocabulary, and sentence structure: “This has been very powerful in
developing their speaking and writing.”

When asked if her strategies differ when teaching mathematics to ELL students
compared to those who ae English Proficient, Participant K indicated that her strategies
would not differ: “At this age, all students are learning math vocabulary. The only thing
I feel EL students need is more help with understanding the wording of questions.”
Participant K cited the importance of building relationships: “They need to know you
care. Utilize small group instruction whenever possible. Set high expectations and

provide them with role models in literature.”
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Research Question 5. The fifth research question was, “What is the relative
importance of the following selected characteristics on the instructional process of Latino
males?”

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time to plan with other teachers

Participant K initially selected maintaining high expectations for students. She noted
they need to know you believe in them and will not give up on them: “Many Latino boys
don’t have high expectations set on them at home. I feel it is my job to overcome that
and create motivation in them to make them feel they can accomplish anything.”

Secondly, Participant K chose culturally appropriate classroom materials: “Children
need to see themselves in the characters they are reading about. They need to see
successful people of their culture in literature.” She noted that this is motivating for
them. They start believing that they can be successful too.

Lastly, Participant K selected small group learning opportunities: “This gives
students more personalized attention in a safer, smaller group. They are more focused

and more willing to take risks. This is usually where greater learning takes place.”
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Participant L. Participant L was a female 3rd grade teacher. She had been a teacher
for 29 years and has taught third grade for the past 13 years. In 2013, she was selected
“teacher of the year” in her in Orange County school district. Table 33 summarizes
Participant L’s responses according to the themes and patterns as related to research
questions 1-4.

Table 33

Participant L: Themes in Response to Research Questions

Research Questions Themes Identified
1. What instructional strategies do e Focus on academic vocabulary
exemplary primary teachers use to e Push students to take a risk in their
address the educational needs of Latino learning
males? e Teach to the highest level and

intervene with struggling students
e Inquiry approach to teaching

2. What are the differences in e Provide role models in their reading
instructional strategies used with Latino | ¢  Presenting them with engaging and
males compared to those used with non- interesting topics that are culturally
Latino males? relevant

3. What are the differences in e With more Latino males, lessons
instructional strategies used by exemplary would be connected to their culture
primary teachers with increases of Latino | ¢  Encourage students to research
male students in the classroom? someone who is relevant to their

family or a topic that is relevant
e In math, allowing students to share
their perspective
Validating their experiences

4. What instructional strategies do
exemplary teachers use to address the Scaffolding

needs specifically of ELL Latino males at Frequent opportunities to practice
the primary level? language

Strategic grouping

5. In addition to instructional strategies used to enhance the achievement of Latino males
at the primary level, what additional practices do exemplary teachers identify as

important to success?
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Interviewees were shown nine possible contributors and asked to identify which
ones were particularly important to include in the educational process. The following
nine were offered:

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

Table 34 summarizes Participant L’s responses to the fifth research question,
including the reasons for selecting that practice as especially important.
Table 34

Participant L: Strategies Selected as Especially Important for Use With Primary Latino
Males

Strategies Reason for Selection
Having a variety of reading materials e Many students do not have books at
in the classroom home
Small group learning opportunities e Personal connection
e Develop positive relationships with other
students
e Learn how to collaborate with other
students
Culturally appropriate classroom e Helps them understand the world around
materials them
Having a bilingual teacher e Helps students to make connections with
language
e Helps with translations as needed
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Research Question 1. “What instructional strategies do exemplary primary teachers
use to address the educational needs of Latino males?” When asked to identify three or
four instructional practices that speak to her being such a high quality teacher, her initial
responses did not cite instructional practices. Her answer was, “Children are the center of
my practice. | usually start where they are learning.” She cited that she will support the
weak and teach to the highest level while intervening with the students who are falling
behind. Participant L described the importance of building relationships with parents: “I
have received a lot of parent support over the years. They have been supportive and
understanding in what we are trying to do in the third grade.” She feels that for the boys,
this has made the biggest difference. In strategies and working with them in a small
group after school: “At this grade, all students need basic foundational skills that will
stick with them throughout their careers.” She noted that if she can get them to have
strong foundational skills in reading, writing, and mathematics, they will be successful in
whatever they encounter: “Boys who have fallen behind, seem to have lower self-
esteem. They need to be pushed to take a risk in their learning, so they know they can be
successful.”

Relative to instructional practices, Participant L cited the importance of opening
them up to models of reading: “If I teach them about someone who is male and
successful in academics, they seem to think that is okay and can relate to them as well.”
She noted that presenting them with engaging and interesting topics seems to hook them
into reading and they do become successful readers. What Participant L tried but did not

work well was following programs, such as Open Court: “I couldn’t stick exactly with it
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and have success with students. The material does not connect with kids.” She cited that
it did not take into account their cultural relevance.

When asked about successful strategies in developing mathematics skills, she
identified using an inquiry approach: “The boys enjoy the challenges that I am giving
them to inquire and uncover what concept I want them to learn. It’s more like a puzzle
for them.” She feels these strategies are successful because there is not a lot of telling
students they are wrong or incorrect. There is not a lot of negative reinforcement: “Most
of the reinforcement is guiding and reflective and not corrective.” She stated that the
strategy that has not been successful was the direct approach to teaching: “It doesn’t
stick with them through the years. A lot of rote instruction does not work.”

Research Question 2. “What are the differences in instructional strategies used
with Latino males compared to those used with non-Latino males?” When asked if there
were particular instructional strategies that she used for Latino boys, but not with other
students in the class, her answer was, “Grouping. I might group them in certain ways. In
terms of social learning, there are things I look for. 1tend to mix them up. | only have
Latino boys. Everybody gets the same treatment.” Participant L stated the importance of
providing role models of reading for Latino males: “If I teach them about someone who
is male and successful in academics, they seem to think that is okay and can relate to
them as well. They feel like, oh I can do it, too.” She noted that it encourages them to
read more about those people: “Presenting them with engaging and interesting topics
seems to hook them into reading and they do become successful readers.”

Research Question 3. “What are the differences in instructional strategies used

by exemplary primary teachers with increases of Latino male students in the classroom?”
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When asked if her instructional practices would differ if there were a larger number of
Latino boys in the classroom compared to a smaller number of Latino boys in the
classroom, Participant L indicated that with and increased number of Latino male
students, lessons would be designed to be connected to their culture: “When doing a
literature project, | would encourage them to do it on somebody who is relevant to them
or a topic that is relevant to their family. With mathematics, allowing children to share
their thinking from their perspective.” She noted that her classroom was designed to
validate their experiences: “It’s my job to accept them and invite them to use those
experiences so they feel validated. It’s empowering for them.”

Research Question 4. “What instructional strategies do exemplary teachers use to
address the needs specifically of ELL Latino males at the primary level?” When asked if
her strategies differ when teaching reading to ELL students compared to those who are
English Proficient, Participant L indicated that with the ELL Latino males, there is more
scaffolding done in the classroom: “It’s very verbal based. They are engaged verbally
with their presentations and defending their solution, so there is a lot of language
structure. I provide frequent opportunities to practice language.” Participant L also
described strategic grouping strategies to ensure students had opportunities to work with
language role models as well as being grouped with students at their level to target
instruction.

When asked if her strategies differ when teaching mathematics to ELL students
compared to those who are English Proficient, Participant L stated that she does more

scaffolding with the EL students: “They are engaged verbally with their presentations
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and defending their solution so there is a lot of giving them the language structure. There
is a lot more of that with my EL students.”

Research Question 5. The fifth research question was, “What is the relative
importance of the following selected characteristics on the instructional process of Latino

males?”

Use of culturally appropriate classroom materials
e Individual tutoring opportunities
e A teacher who is bilingual
e Multiple opportunities to meet with boys’ parents
e Small group learning opportunities
e A variety of reading materials available in the classroom
e Technology enriched curriculum
e Maintaining high expectations for students
e Collaboration time to plan with other teachers
Participant L first selected maintaining high expectations. She stated that this is a
top priority: “I expect students to do their best all the time. And if not, I want them to
have the attitude of [ haven’t gotten there yet. I’'m going to ask all the right questions so |
can get there.”
Secondly, Participant L chose having a variety of reading materials in the
classroom: “Many of my students don’t have books at home. | can take care of that right
here in my classroom.” Participant L cited the importance of having a large classroom

library.
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Thirdly, Participant L identified small group learning opportunities: “They need
that personal connection. Boys can develop positive relationships and working
relationships with each other. They need to learn how to collaborate with each other as
well.”

Participant L then chose culturally appropriate classroom materials: “Providing a
variety of cultural materials helps them understand the world around them. They know |
have taught all over the world. That’s really fascinating to them. That I can value culture
and other people’s cultural as well.”

Lastly, Participant L selected having a bilingual teacher: “Having a bilingual
teacher is important to help students make connections with language. | can also help
with translations.”

Participant M. Participant M was a female 3rd grade teacher. She had been a
teacher for 30 years and has taught third grade for the past 28 years. In 2012, she was
selected “teacher of the year” in her San Bernardino County school district. Table 35
summarizes Participant M’s responses according to the themes and patterns as related to
research questions one through four.

Table 35
Participant M: Themes in Response to Research Questions

Research Questions Themes Identified

1. What instructional strategies do ¢ Kinesthetic activities
exemplary primary teachers use to | ¢ 21 century techniques
address the educational needs of e Use of manipulatives and project
Latino males? oriented applications
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2. What are the differences in e Latino males need to be exposed to

instructional strategies used with Latino strong role models who have achieved

males compared to those used with non- educationally advanced degrees

Latino males? o Exposure to literature with positive
role models

e Use of manipulatives and project
oriented applications
e Real world application

3. What are the differences in e Instructional practices are adjusted to
instructional strategies used by exemplary address the attention span and interest
primary teachers with increases of Latino levels of the students

male students in the classroom?

4. What instructional strategies do e Use of hands—on activities
exemplary teachers use to address the e Connect textual data to concrete
needs specifically of ELL Latino males at application

the primary level? e Search for quality role models for

children to emulate

5. In addition to instructional strategies used to enhance the achievement of Latino males
at the primary level, what additional practices do exemplary teachers identify as
important to success?

Interviewees were shown nine possible contributors and asked to identify which ones
were particularly important to include in the educational process. The following nine
were offered:

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum
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e Maintaining high expectations for students
e Collaboration time with other teachers
Table 36 summarizes Participant M’s responses to the fifth research question,
including the reasons for selecting that practice as especially important.
Table 36

Participant M: Strategies Selected as Especially Important for Use With Primary Latino
Males

Strategies Reason for Selection
Maintaining high expectations for e Don’t let them fail
students e Provide kinesthetic activities
A variety of reading materials available | e  Students must have positive role models
in the classroom in the field of science and math

e They need to see faces like theirs who
are successful in the fields of academic
achievement

Research Question 1. “What instructional strategies do exemplary primary
teachers use to address the educational needs of Latino males?” When asked to name
three or four instructional practices that speak to her being such a high quality teacher,
her answer was, “I believe my instructional practices have been successful because I
discover what teaching strategies work for the individual student and alter my approach
for the students in the class.” Participant M identified using kinesthetic activities: “I
engage students on a kinesthetic level with activities that encourage them to utilize all of
their senses in education.” She cited using 21* century techniques to instruct the
children: “The use of manipulatives and project oriented applications work best with the
male Latino students. These are young men who like to do things. They are work
oriented and find great joy in completing hands on activities.” She emphasized the
importance of presenting strong male role models with educationally advanced degrees.

This participant cited that students need to recognize the potential they have in the future
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is not the reality that exists today: “They must learn academic vocabulary, computer
skills, and verbal techniques that will enable them to be successful in the worldwide
economy that exists today.”

When asked about instructional strategies that have been successful relative to
reading instruction, she noted providing books of interest with an emphasis on positive
role models: “The students need males they can relate to and aspire to mold their careers
in their fashion. | try to provide literature that offers an alternative lifestyle for those
students than the one that exists at home.” Participant M also identified adjusting
instructional practices to address the attention span and interest levels of the students:
“We do fun engaging activities for reading and math. If the class is into geology, space,
or insects; that is the area we apply our math and reading skills.” What Participant M
tried but did not work well was using books from reformed gang members. She cited this
was unsuccessful because it glorified the lifestyle: “The students missed the point that
the years in prison were not supposed to be something one aspired to, but should avoid.”
She now provides strong science and math heroes: “I prefer to focus on 8 year olds
making good choices now.”

When asked about successful strategies in developing mathematics skills, she
emphasized the use of manipulatives and project oriented applications: “Latino boys are
young men who like to do things. They are work oriented and find great joy in
completing hands on activities.” She noted that her school has a garden: “The boys like
to be outside applying math and science projects in things they can see, feel, and smell.
When you can connect the textual data to concrete application, the children are more

successful.”
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Research Question 2. “What are the differences in instructional strategies used
with Latino males compared to those used with non-Latino males?” When asked if there
were particular instructional strategies that she used for Latino boys, but not with other
students in the class, her answer was, “No. I treat all my students as if they have limited
attention span as me. | struggles with math as a child and so | invent anagrams and
methods to remember complex ideas.” She cited spending a lot of time outdoors with
chalk writing on the blacktop, in the garden, or drawing to explain math: “I do that with
all the children.”

Participant M indicated Latino males need to be exposed to strong role models
who have achieved educationally advanced degrees. The emphasis is on exposing
students to literature with positive role models. For mathematics, the focus is on use of
manipulatives and project oriented applications as well as the use of real world
application.

Research Question 3. “What are the differences in instructional strategies used
by exemplary primary teachers with increases of Latino male students in the classroom?”
When asked if her instructional strategies would differ if there were a larger number of
Latino boys in the classroom compared to a smaller number of Latino boys in the
classroom, Participant M stated that there are not any differences in the instructional
strategies used with increases of Latino male students in the classroom: “I adjust the
instructional strategies to address the attention span and interest levels of the students. If
the class is into geology, space, or insects; that is the area we apply our math and reading

skills.”

151



Research Question 4. “What instructional strategies do exemplary teachers use

to address the needs specifically of ELL Latino males at the primary level?” When asked

if her strategies differ when teaching reading to ELL students compared to those who are

English Proficient, Participant M stated that she searched for quality role models for the

children to emulate: “I find rich literature with strong male protagonists.” She also

incorporated hands-on activities: “When you connect the data to concrete application, the

children are more successful.” She cited that this was successful because children like to

feel the accomplishment of a task well done: “Too often, math and reading are abstracts

and this age learner prefers concrete application of information.”

Research Question 5. The fifth research question was, “What is the relative

importance of the following selected characteristics on the instructional process of Latino

males?”

Use of culturally appropriate classroom materials
Individual tutoring opportunities

A teacher who is bilingual

Multiple opportunities to meet with boys’ parents

Small group learning opportunities

A variety of reading materials available in the classroom
Technology enriched curriculum

Maintaining high expectations for students

Collaboration time with other teachers

Participant M first chose maintaining high expectations: “This is the primary reason

my boys are successful. I don’t let them fail.”
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Secondly, Participant M selected a variety of reading materials available in the

classroom: “‘Students need to have a varied interest reading library. They must have

positive male role models in the field of science and math. They have to see faces like

theirs in the fields of academic achievement.”

Participant N. Participant N was a female third grade teacher. She had been a

teacher for 17 years and has taught third grade for the past 15 years. In 2016, she was

selected as “teacher of the year” in her Orange County school district. Table 37

summarizes Participant N’s responses according to the themes and patterns as related to

research questions 1-4.

Table 37

Participant N: Themes in Response to Research Questions

Research Questions

Themes ldentified

1. What instructional strategies do e Provide literature that is of interest
exemplary primary teachers use to e Frequent checking for understanding
address the educational needs of Latino e Use of manipulatives
males? e Incorporating movement
2. What are the differences in e Using manipulatives
instructional strategies used with Latino | ¢  Allowing students to solve math
males compared to those used with non- problems in a way that makes sense to
Latino males? them

e Small group instruction

e Focus on vocabulary
3. What are the differences in e No differences in instruction
instructional strategies used by exemplary
primary teachers with increases of Latino
male students in the classroom?
4. What instructional strategies do e Focus on vocabulary
exemplary teachers use to address the e Incorporate movement in lessons
needs specifically of ELL Latino malesat | ¢ Hands-on activities
the primary level? e Working in groups

e Give students opportunities to practice

vocabulary
e Give students opportunities to
collaborate
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5. In addition to instructional strategies used to enhance the achievement of Latino males
at the primary level, what additional practices do exemplary teachers identify as
important to success?

Interviewees were shown nine possible contributors and asked to identify which ones
were particularly important to include in the educational process. The following nine
were offered:

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom
e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

Table 38 summarizes Participant N’s responses to the fifth research question,
including the reasons for selecting that practice as especially important.
Table 38

Participant N: Strategies Selected as Especially Important for Use With Primary Latino
Males

Strategies Reason for Selection
Culturally appropriate classroom e Connect literature to something in their
materials culture
Small group learning opportunities e Students open up more in small group
instruction than in a whole class
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instruction

Maintaining high expectations e Without teachers having high
expectations, students will not learn or
challenge themselves

Research Question 1. “What instructional strategies do exemplary primary
teachers use to address the educational needs of Latino males?” When asked to identify
three or four instructional practices that speak to her being such a high quality teacher,
her responses did not cite instructional practices. Her answer was, “Students need to feel
you are motivated in order for them to want to learn and participate in your lesson.”
Secondly, she cited caring: “Kids can see right through fake teachers. If you do not truly
care about your students, it would be really hard for you to form those relationships with
them.” Participant N also cited the importance of persistence: “If I try one thing one day
and it goes horribly wrong, I don’t have an issue with trying it again the next day in a
different way.” This participant noted the importance of communicating with parents:
“They need to know how their child is progressing and ensuring they have access to the
classroom.”

Relative to instructional practices, Participant N indicated that what has been
successful in the area of reading has been “pulling articles or books that are on a topic
they are interested in; usually sports.” She noted that this was because it is what they
want to learn about: “They are curious about the subject matter.” What this participant
has tried but did not work was using the visualizing strategy with her EL students: “It
doesn’t always work with my EL students because they don’t always know the
vocabulary.” She cited that if they are listening to a story and not sure what they are

talking about, it is really hard for them to draw a picture to go with what they are hearing.
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When asked about successful strategies in developing mathematics skills, she
emphasized the use of manipulatives and leaving it open to them to solve and work
problems out in a way that makes sense to them: “It doesn’t have to be the way I am
teaching. But if they come up with a different way and they can reach the correct answer
and explain their thinking, that’s fine.” What Participant N has tried but has not worked
well was teaching a standard algorithm: “That tends to flop more so than drawing things
out or having them freely solve a problem and explain their answer.”

Research Question 2. “What are the differences in instructional strategies used
with Latino males compared to those used with non-Latino males?” When asked if there
were particular instructional strategies that she used for Latino boys, but not with other
students in the class, Participant N stated that with Latino males, it is important to use
manipulatives when teaching math concepts and to allow them to solve math problems in
a way that makes sense to them: “Having the openness of however you reach the answer
if fine as long as you can prove it.” Participant N also indicated the importance of small
group instruction to target specific skills as well as focusing on vocabulary instruction.

Research Question 3. “What are the differences in instructional strategies used by
exemplary primary teachers with increases of Latino male students in the classroom?”
When asked if her instructional practices would differ if there were a larger number of
Latino boys in the classroom compared to a smaller number of Latino boys in the
classroom, Participant N stated that the instructional strategies would not change with
increases of Latino male students in the classroom: “It’s different all the time and I feel

you can’t generalize. My instruction would still be the same.”
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Research Question 4. “What instructional strategies do exemplary teachers use
to address the needs specifically of ELL Latino males at the primary level?” When asked
if her instructional strategies differ when teaching reading to ELL students compared to
those who are English Proficient, Participant N indicated that it is important to focus on
vocabulary and to incorporate movement in lessons: “Most boys can’t sit still for very
long. Make sure activities are hands-on, they are working in groups, get them talking,
give them opportunities to collaborate, and really push them to explain their thinking.”

When asked if her strategies differ when teaching mathematics to ELL students
compared to those who are English Proficient, Participant N noted that she reviews the
math vocabulary: “Ifit is a word problem, | need to be sure they are pulling out the key
words and really understanding them.”

Participant N cited that when teaching Latino boys who are ELL’s, it is important
to focus on vocabulary and get them moving: “Boys can’t sit still for very long. Make
sure activities are hands-on, they are working in groups, get them talking, give them
opportunities to collaborate and really push them to explain their thinking.”

Research Question 5. The fifth research question was, “What is the relative
importance of the following selected characteristics on the instructional process of Latino
males?”

e Use of culturally appropriate classroom materials

¢ Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities
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e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

Participant N first selected culturally appropriate classroom materials: “This is
important because if | am talking about something they cannot culturally relate to such as
ballet, they are not going to buy in to it. | have to always connect it back to something in
their culture.”

Secondly, Participant N selected small group learning opportunities: “I hear more
from my students when it is in a small group than when it’s whole class.” Participant N
identified a variety of reading materials available in the classroom: “You want to open
them up to different reading materials. They don’t always have access at home, so having
them in the classroom is awesome.”

Lastly, Participant N chose maintaining high expectations: “If you don’t have
high expectations for them, they won’t learn or challenge themselves. Students need to
know their teacher believes in them.”

Participant O. Participant O was a female third grade teacher. She has been a
teacher for 30 years and has taught third grade for the last 28 years. In 2012, she was
selected “teacher of the year” in her Riverside County school district. Table 39
summarizes Participant O’s responses according to the themes and patterns as related to

research questions 1-4.
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Table 39

Participant O: Themes in Response to Research Questions

Research Questions

Themes ldentified

1. What instructional strategies do
exemplary primary teachers use to
address the educational needs of Latino
males?

Identify areas of interest
Offering time to read in class
Hands on activities

Use of realia

2. What are the differences in
instructional strategies used with Latino
males compared to those used with non-
Latino males?

Find areas of interest for each child
Have a large library where students
have access to various authors
Give students time in the classroom
for reading

3. What are the differences in
instructional strategies used by exemplary
primary teachers with increases of Latino
male students in the classroom?

Use of more manipulatives
Incorporating more physical activities
Incorporating more building, creating
and using engineering skills

4. What instructional strategies do
exemplary teachers use to address the
needs specifically of ELL Latino males at
the primary level?

Relating to their culture while teaching
Not following the curriculum verbatim
because it lacks cultural relevancy

Use of kinesthetic movement

Real world application

5. In addition to instructional strategies used to enhance the achievement of Latino males

at the primary level, what additional practices do exemplary teachers identify as

important to success?

Interviewees were shown nine possible contributors and asked to identify which ones

were particularly important to include in the educational process. The following nine

were offered:

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual
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e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

Table 40 summarizes Participant O’s responses to the fifth research question,

including the reasons for selecting that practice as especially important.
Table 40

Participant O: Strategies Selected as Especially Important for Use With Primary Latino
Males

Strategies Reason for Selection
Maintaining high expectations for e Children will become who you expect
students them to become

Technology enriched curriculum Helps with differentiation
Increases student engagement

21% century skills

A variety of reading materials available Giving students access to different
in the classroom authors

e Determine areas of interest

Research Question 1. “What instructional strategies do exemplary primary
teachers use to address the educational needs of Latino males?” When asked to identify
three or four instructional practices that speak to her being such a high quality teacher,
her initial response did not cite instructional practices. Her answer was, “You need to get
to know each year who is in your classroom and adjust your teaching style based on the
needs of the learning styles of those individuals in your classroom.” Participant O stated
that teachers need to identify what students’ needs are and how best they learn. It is

important to identify areas of interest for students.
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Relative to instructional practices in the area of reading, Participant O stated, “I
need to find areas of interest for that particular child and not necessarily the ones that
everybody is reading. It’s what’s important to them. If it’s skateboarding, find them a
book about skateboarding.” Participant O indicated the importance of giving students
time to read in the classroom: “Many of my Latino male students don’t have time to read
at home because they’ve got stuff they have to do. It is crucial that I give them that time
in class to explore literature.” She cited the importance of having a large library in the
classroom and giving students access to different authors. What Participant O has tried
but has not worked well was following the scripted curriculum: “I find this doesn’t work
because they don’t know the kids sitting in my classroom. I have to identify what the
kids need as opposed to going by what is scripted in the Teachers Edition.”

When asked about successful strategies in developing mathematics skills, she
cited that she discovered how to relate breaking down numbers in English to how
numbers are spoken in Spanish. She was able to successfully have her Latino students
better understand how to break down numbers, first in Spanish, then in English. What
Participant O has tried and not worked well with mathematics instruction was having
students watch the pre-packaged videos that come with the curriculum prior to a
mathematics lesson: “I find that kids watching other people and cartoon characters seems
to turn them off. They don’t like to sit and watch others do it for four minutes.” She
cited that students want to be engaged and do it themselves. Participant O stated that
having hands on activities and use of realia contributed to the academic success of Latino

males.
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Research Question 2. “What are the differences in instructional strategies used
with Latino males compared to those used with non-Latino males?” When asked if there
were particular instructional strategies that she used for Latino boys, but not with other
students in the class, Participant O stated that it is important to find areas of interest for
Latino male students, and giving students time in the classroom to read: “You have to
give those kids the time and effort in the classroom because | find they do not get it at
home.” Participant O also described how it is essential to have a large library where
students have access to various authors and topics.

Research Question 3. “What are the differences in instructional strategies used by
exemplary primary teachers with increases of Latino male students in the classroom?”
When asked if her instructional practices would differ if there were a larger number of
Latino boys in the classroom, Participant O indicated that with increases of Latino male
students in the classroom it is important to increase the use of manipulatives: “The larger
the amount of boys, the more manipulatives and physical activities | have to do. 1 will
lose them after five minutes if they are not up out of their seat, if they are not doing
something.” She noted that she tries to find activities that will get them out of their seat,
moving around, lifting, building, and creating things.

Research Question 4. “What instructional strategies do exemplary teachers use to
address the needs specifically of ELL Latino males at the primary level?” When asked if
her strategies differ when teaching reading to ELL students compared to those who are
English Proficient Participant O answered, “No. Because they are 8 years old, they are
all English Language Learners. Whether they are ELD or GATE students, you need to

offer them the time and the availability of rich literature that peaks their interest.” She
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indicated one instructional strategy to address the needs specifically of ELL Latino males
was ensuring that you are relating to their culture while teaching. Second, was not
following the curriculum verbatim because it lacks cultural relevancy.

When asked if her strategies differ when teaching mathematics to ELL students
compared to those who are English Proficient, she stated that boys are very active: “I’'m
very kinesthetic to address the needs of the highly active boys. When we are talking
about area and perimeter, we’re always out in the school garden.” She brings real life
applications into the classroom by using the school garden.

Research Question 5. The fifth research question was, “What is the relative
importance of the following selected characteristics on the instructional process of Latino
males?”

e Use of culturally appropriate classroom materials
e Individual tutoring opportunities
e A teacher who is bilingual
e Multiple opportunities to meet with boys’ parents
e Small group learning opportunities
e A variety of reading materials available in the classroom
e Technology enriched curriculum
e Maintaining high expectations for students
e Collaboration time with other teachers
Participant O first selected maintaining high expectations: “I think children will

become who you expect them to become. | expect my students will become rocket
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scientists and | go with that. If you think a student can overcome anything, they will
succeed.”

The second characteristic identified was technology enriched curriculum. Utilizing
technology allows for differentiation. Many educational programs and applications offer
personalized learning and meet students where they are academically in both reading and
mathematics: “Using technology in the classroom increases student engagement and
gives students 21% century skills.”

The third characteristic she identified was having a variety of reading materials in the
classroom: “Students have varied interests. Their interest may not necessarily be the
mainstream interests. The key is having a large library and giving students access to
different authors.”

Data Analysis by Common Themes in Research Questions

In the following section, participant data are analyzed and presented according to
the five research questions. Following the analysis of data per individual participant
responses, the data were then disaggregated according to each research question in order
to identify overarching themes and patterns among the responses.

Research Question 1. The first research question was, “What instructional
strategies do exemplary primary teachers use to address the educational needs of Latino
males?” All 15 participants’ responses were analyzed for common patterns and themes.
Table 41 exhibits the common themes for Research Question 1 regarding the instructional

strategies used to address the educational needs of primary Latino males.
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Table 41
Research Question 1: Common Themes and Patterns in Responses

Research Question Common Theme Number of Respondents
indicating theme
1. What instructional A. Building 14
strategies do exemplary Relationships
primary teachers use to B. Use of 11
address the educational manipulatives,
needs of Latino males? visuals, and realia
instruction
C. Small group 9
instruction
D. Focus on 9
vocabulary

Common theme A: Building relationships with students. 14 of the 15
participants cited the importance of building relationships with students. As stated by a
participant, “It is important to get to know each and every student, not just as a student,
but as a person. | try to get to know their likes, dislikes, and interests. | gain their trust
and encourage them daily.” As cited by Marzano (2011), “Positive relationships between
teachers and students are among the most commonly cited variables associated with
effective instruction.”

Common theme B: Use of manipulatives, visuals, and realia. Ten of the 15
participants iterated the use of manipulatives, visuals, and realia as being extremely
successful for Latino males. As one participant stated, “Hands on activities are the most
effective with students. When students practice concepts through games and
manipulatives, they develop a deeper understanding. 1 teach using all the different
modalities; kinesthetic, auditory, and visual.” Classroom studies have indicated that
using manipulatives could have a positive effect on student learning for students of all

abilities and at all levels (Carbonneau & Marley, 2012). Over the past five decades,
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studies done at various grade levels and in several different countries show that
achievement increases when manipulatives are used consistently (Heuser, 2000).
Additional research indicated that the use of manipulatives over the long-term affords
more benefits than short-term use does (Subban, 2006).

Common theme C: Small group instruction. Nine of the 15 participants
identified small group instruction as an effective strategy. The observation by one
participant defined the effectiveness of working with students in a small group:
“Students are successful when I work in a small group setting. They seem unfocused
when they are in whole group instruction. Small group instruction allows the teacher to
differentiate and target skills more deeply.” During small group instruction, struggling
readers benefit the most because they are being taught explicit skills (Wilson, Nabors,
Berg, Simpson, & Timme, 2012). Tyner (2003) indicated, “The small-group,
differentiated reading model enables teachers to focus on specific skills needed by varied
groups of children” (p. 23). With five or fewer students in a group, teachers can make
sure that each child has opportunities to participate and focus needed attention on
individual students. Furthermore, small-group instruction allows students to have access
to high quality interactions with their teachers (Wasik, 2008).

Common theme D: Focus on vocabulary instruction. Seven of the 15
participants cited that one of the instructional strategies used to address the educational
needs of Latino males was to focus on vocabulary instruction. Sprenger (2016) stated,
“One of the key indicators of students' success in school, on standardized tests, and
indeed, in life, is their vocabulary” (p. 1). There is a strong correlation between students’

word knowledge and academic success because “students who have large vocabularies
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can understand new ideas and concepts more quickly than students with limited
vocabularies” (Sedita, 2005, p. 33). The correlation between word knowledge and
reading comprehension indicates that if students do not demonstrate consistent growth in
their vocabulary knowledge, reading comprehension will be affected (Chall & Jacobs,
2003). As cited by one of the participants, “I have found that beginning with vocabulary
instruction has proven to be more successful in helping students become more successful
readers.”

Research Question 2. The second research question was, “What are the
differences in instructional strategies used with Latino males compared to those used with
non-Latino males?” All 15 participants’ responses were analyzed for common patterns
and themes. Table 42 exhibits the common themes for Research Question 2 regarding the

differences in instructional strategies used with Latino males compared to those with non-

Latino males.
Table 42
Research Question 2: Common Themes and Patterns in Responses
Research Question Common Themes Number of Respondents
indicating theme
2. What are the differences | A. Increased use of 11
in instructional strategies pictures and
used with Latino males manipulatives
compared to those used B. Increased use of small 9
with non-Latino males? group instruction

Common theme A: Using pictures and manipulatives. Eleven of the 15
participants interviewed iterated that they use more pictures and manipulatives with
Latino male students. Participants indicated that using pictures and manipulatives help

students build meaning. One participant stated:
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I will present pictures of vocabulary words or of unfamiliar words to show
meaning. When we talk about the words, we make sure everyone understands
and we each share our knowledge about the word before we dive into the book. |
believe this really helps set students up for success.

Medina (2008) contended that vision trumps all other senses and is ‘‘probably the
best single tool we have for learning anything’’ (p. 233). Visual representations will
dominate over other stimuli most of the time: “Pictures consistently trump oral
presentations or text. This is so common that cognitive scientists have a name for it:
pictorial superiority effect” (Stenberg, 2006, p. 815).

Common theme B: Small group instruction. Of the 15 participants, nine
identified increased use of small group instruction as a significant instructional strategy
used with Latino males. Participants indicated that small group instruction allowed
teachers to streamline their instruction in order to target skills more deeply. It is a safe
environment. Teachers can make a strong connection with students which makes
students feel more comfortable taking risks. They feel safe to make a mistake. “Small
group instruction provides a context in which the teacher can monitor and guide the
student’s application of specific skills in decoding and comprehension to construct
meaning while reading” (Wilson, Nabors, Berg, Simpson, & Tmme, 2012, p. 30).
Teachers can observe students as they are learning and clarify misconceptions, modify
instruction, and discuss material to meet the specific learning needs of each student in a
small group. “Each group receives high-quality reading instruction and children can be
engaged in meaningful tasks that are related to their specific instructional levels” (Kiley,

2007, p. 73).
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Research Question 3. The third research question was, “What are the differences
in instructional strategies used by exemplary primary teachers with increases of Latino
male students in the classroom?” All 15 participants’ responses were analyzed for
common patterns and themes. Table 43 exhibits the common themes for Research
Question 4 regarding the differences in instructional strategies used with Latino males
compared to those with non-Latino males.

Table 43

Research Question 3: Common Themes and Patterns in Responses

Research Question Common Themes Number of Respondents
indicating theme
3. What are the differences | A. Differentiating 7
in instructional strategies instruction based on
used by exemplary primary student needs

teachers with increases of
Latino male students in the
classroom?

Common theme A: Differentiating instruction based on student needs. Seven of
the 15 participants stated that with increased numbers of Latino male students, adjusting
instruction based on student need was a successful instructional strategy. As stated by
one of the participants, “I first determine what their academic needs are and tailor my
instruction to meet those needs.” The purpose of differentiated instruction is to capitalize
on every student’s ability to learn (Tomlinson, 2005). “Differentiation is not just an
instructional strategy, nor is it a recipe for teaching, rather it is an innovative way of
thinking about teaching and learning” (Tyner, 2003, p. 57). The differentiated classroom
balances common learning needs of all learners, with more specific needs targeted to

individual students (Medina, 2008).
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Several of the interviewees stated that their instructional strategies do not change
with increases of Latino male students in the classroom. They cited that they use the
same strategies with all students regardless of ethnicity. As iterated by one of the
participants, “I teach to each child looking at how they come in. Where are they at and
where do | need to take them? | use the same strategies and modalities.”

Research Question 4. The fourth research question was, “What instructional
strategies do exemplary teachers use to address the needs specifically of ELL Latino
males at the primary level?” All 15 participants’ responses were analyzed for common
patterns and themes. Table 44 exhibits the common themes for Research Question 5
regarding the differences in instructional strategies used with Latino males compared to
those with non-Latino males.

Table 44

Research Question 4: Common Themes and Patterns in Responses

Research Question Common Themes Number of Respondents
indicating theme
4. What instructional A. Small group instruction 7
strategies do exemplary B. Use of visuals and 6
teachers use to address the manipulatives

needs specifically of ELL
Latino males at the primary
level?

Common Theme A: Small group instruction. Seven of the 15 participants
identified small group instruction as a strategy used to address the needs specifically of
ELL Latino males. Each of these participants had also noted the importance of small
group instruction with Latino males who were not ELL students. However, each of these
seven participants stated that with ELL Latino males, this strategy becomes a daily

priority. Participants noted that in small group instruction, teachers can target the skills
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needed. Students will learn the material the right way the first time. In a smaller group
environment, ELL Latino males are more willing to try and feel safer to take risks that
they would not ordinarily take in a whole group setting. Students are given more
opportunities to practice language orally. “When students are in a smaller setting, they
feel freer to talk, ask questions and grapple with ideas. This allows them to think
critically and negotiate for meaning while having academic discussions more openly”
(Watts-Taffe et al., 2012, p. 310). During small group instruction, teachers can have a
conversation with five or fewer students at once. Teachers can hear more questions,
provide more direct feedback, and respond to children in a more effective manner
(Wasik, 2008). Active responses during small group instruction increases motivation to
participate and student engagement (Subban, 2006).

Common theme B: Use of visuals and manipulatives. Six of the 15 participants
asserted an important strategy used with EL Latino males was use of visuals and
manipulatives. Regarding math instruction, several of the participants cited that having
manipulatives and visuals to keep the focus is important. It gives them meaning and
structure. Participants indicated that for mathematics instruction, hands-on activities are
the most effective. When students practice math concepts through games and
manipulatives, they develop a deeper understanding of mathematical principals. When
students work with manipulatives and then are given opportunities to reflect on their
experiences, not only does it increase conceptual understanding, math anxiety is greatly
reduced (Heuser, 2000; Cain-Caston M. , 1996). With long-term use of manipulatives in
mathematics, educators have found that students make gains in their critical thinking

skills (Frey & Fisher, 2010). “The effective use of manipulatives can help students
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connect ideas and integrate their knowledge so that they gain a deep understanding of
mathematical concepts” (Watts-Taffe et al., 2012).

Research Question 5. The fifth research question was, “What is the relative
importance of the following selected characteristics on the instructional process of Latino
males?”

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students

e Collaboration time with other teachers

All 15 participants’ responses were analyzed for common patterns and themes. Table
45 exhibits the common themes for Research Question 5 regarding selected
characteristics on the instructional process of Latino males.
Table 45

Research Question 5: Common Themes and Patterns in Responses

Research Question Common Themes Number of Respondents
indicating theme

5. What is the relative A. Maintaining high 9
importance of the expectations
following selected B. Culturally appropriate 7
characteristics on the classroom materials
instructional process of C. A variety of reading
Latino males? materials available in
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the classroom 7

Common theme A: Maintaining high expectations. Nine of the 15 participants
identified maintaining high expectations as positively impacting Latino males. This
perception was iterated throughout the responses of most of the interviews. The
following is a response that is representative of the overall sentiments of the participants:

Maintaining high expectations is important to let them know not only that I think

they should do well, but that I believe in them; that | am in their corner. | want

them to do well and | am going to do what I can to help them. It is important for
them to know that.

When teachers have high expectations for students and provide tasks that are of
high interest and engaging, students build self-esteem, improve academic performance
and increase confidence (Brophy, 2008). “Student confidence is critical because it is
linked to student’s willingness to tackle challenging learning activities” (Bamburg, 1994,
p. 16). When teachers believe that all students can learn and they communicate these
expectations explicitly, students are more motivated to push themselves to try harder and
are more willing to attempt more challenging tasks (Cole, 2013).

Common theme B: Culturally appropriate classroom materials. Seven of the
15 participants stressed the importance of culturally appropriate classroom materials
when working with Latino boys. The participants declared that showcasing exceptional
men from Hispanic cultures tended to have a positive effect on student achievement.
Students need to feel valued and taught that they can become just as exceptional as the

men that came before them. They begin to believe they can achieve anything.
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Latino children benefit from having relevant and meaningful experiences with
literature to positively influence their academic achievement (Oran, 2009). Culturally
appropriate classroom books reflect the cultural identity of a classroom. A culturally
responsive curriculum uses “cultural characteristics, experiences, and perspective of
ethnically diverse students as conduits for teaching” (Gay G. , 2002, p. 106). Culturally
relevant books should reflect the lives of the students (Boykin & Noguera, 2011).

Common theme C: A variety of reading materials available in the classroom.
Seven of the 15 participants selected a variety of reading materials available in the
classroom. Participants indicated that having a variety of reading materials readily
available is important for student success. Participants responded that when students read
what they like, they tend to develop a love for books. A strong research base supports the
importance of access to a variety of reading materials. “Children who are allowed to self-
select books to read and who have access to varied sources of print materials in their
classrooms, school libraries, and at home, read more and read more widely, both for
pleasure and for information” (International Reading Association, 1999, p. 2).
Classrooms must have an adequate amount of reading material for each child in order to
create a fair balance between children who receive access to books outside of school and
those who do not. “Children in classrooms without literature collections read 50% less
than children in classrooms with such collections” (Morrow, 1998, p. 225). Additionally,
research has shown a relationship between reading achievement and the amount of time
that children read for fun on their own (National Assessment of Educational Progress,

1996).
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Summary

This chapter presented the results of the responses from semi-structured interviews in
a qualitative study focusing on 15 participants. The five research questions were
designed to describe what instructional strategies and practices these District Teachers of
the Year use to address the educational needs of primary Latino males. The data was
presented by overarching themes among all participants in relation to answers to the
research questions.

Fifteen teachers were interviewed from three metropolitan counties in Southern
California. Of those 15 participants, three were kindergarten teachers, four were first
grade teachers, one was a first/second grade combination teacher, three were second
grade teachers, and four were third grade teachers. Each interview was conducted via
adobe connect, a web-based conferencing software. The interviews were audio-recorded
for increased accuracy during transcription.

The majority of the participants cited four major themes as the most influential
factors impacting the educational needs of Latino males. First, they felt that knowing
their students on a personal level in order to build a trusting relationship strongly
influenced their success. This was supported by research that indicated a strong
connection between student achievement and positive relationships. “Positive
relationships between teachers and students are among the most commonly cited
variables associated with effective instruction” (Marzano, 2011, p. 82).

Second, they agreed that maintaining high expectations and letting Latino boys know
they were supporting them positively impacted student achievement. The assumptions

that teachers make about students’ potential and the expectations teachers have for their
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students have a substantial effect on student achievement. Research "clearly establishes
that teacher expectations do play a significant role in determining how well and how
much students learn" (Bamburg, 1994, p. 27). Students tend to embody the beliefs
teachers have about their ability. Generally, they "rise or fall to the level of expectation
of their teachers. When teachers believe in students, students believe in themselves.
When those you respect think you can, YOU think you can" (Raffini, 1993, p. 17).

Conversely, students tended to develop a negative perception of themselves when
they were perceived as lacking in motivation or ability and were not expected to make
considerable progress. Participant interviews indicated that teachers’ expectations for
students, whether low or high, can become a self-fulling prophecy. Students will “tend to
give teachers as much or as little as teachers expect of them” (Lumsden, 1997, p. 1). A
characteristic shared by most highly effective teachers is their ability to demonstrate high
expectations for all of their students. “They refuse to alter their attitudes or expectations
for their students regardless of the students' race or ethnicity, life experiences and
interests, and family wealth or stability” (Omotani & Omotani, 1996, p. 31).

Third, the participants agreed that small group instruction created conditions for
student learning and engagement. This was supported by Hendricks and Weismann
(2006) who stated that in order to improve the quality and accessibility of instruction, a
quality early childhood curriculum must include small group instruction. In addition, the
joint position statement from the National Association of the Education of Young
Children (NAEYC) and the International Reading Association (IRA) (1998) stated,

“Young children benefit most from being taught in small groups or as individuals” (p.
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195). Participants indicated that small group instruction allowed teachers to streamline
their instruction in order to target skills more deeply.

Lastly, participants indicated that using visuals and manipulatives enhanced Latino
boys’ memory and ability to retain information. ‘“Manipulative-based instructional
strategies allow learners to physically interact with concrete representations to learn
target information” (Carbonneau & Marley, 2012, p. 175). Participant interviews
indicated that when students practice concepts through the use of manipulatives and
games, they develop a deeper understanding.

The participants noted that, at the primary level, all students are language learners.
The data from the participant interviews indicated agreement on several key pedagogical
practices and additionally revealed that participants had a variety of personal instructional
practices. While there are clearly identified key themes, there are also a variety of
responses based on participant experiences and individual teacher practices. The most
common iteration was that instruction for Latino boys must be focused on the needs of
individual students. According to Watts-Taffe et al. (2012), “The heart of effective
differentiated instruction is understanding students’ skill profiles and matching amounts

and types of instruction to each profile” (p. 304).
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CHAPTER V: FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

The underachievement of Latino male students, part of the fastest growing
demographic, is a crucial issue for the United States. Latino males’ low academic
achievement has significant long-term consequences relative to future individual earning
potential and general productivity. The achievement disparities begin prior to preschool
and continue through high school and beyond. After years of governmental intervention
and discussion, the academic achievement gap of Latino males continues. Currently,
little research has addressed specific instructional strategies to help primary school age
Latino males close the achievement gap. “The link between academic failure and
delinquency, violence, and crime is welded to reading failure” (Literacy Mid-South,
2016). Research has provided data indicating that minority students who are not reading
at a proficient level by the end of third grade were more prone to drop out of high school
compared to students who were proficient readers; however, specific instructional
strategies to address the gap have not been researched. Although studies have been
conducted to address the strategies used for EL students, research is lacking relative to
the specific instructional strategies and practices to address the needs of primary Latino
male students.

Chapter V presents the findings, conclusions, implications, and recommendations
of the research study. It begins with an overview of the study’s purpose, research
questions, research method, population, and sample and continues with a presentation of
the major findings, followed by the researcher’s conclusions, implications for action, and
recommendations for future research. The chapter ends with the researcher’s concluding

remarks and reflections.
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Purpose Statement
The purpose of this qualitative study is to understand and describe the strategies
and practices that exemplary teachers use to address the educational needs of Latino male
students from kindergarten through third grade.
Research Questions

1. What instructional strategies do exemplary primary teachers use to address the
educational needs of Latino males?
2. What are the differences in instructional strategies used with Latino males compared to
those used with non-Latino males?
3. What are the differences in instructional strategies used by exemplary primary
teachers with increases of Latino male students in the classroom?
4. What instructional strategies do exemplary teachers use to address the needs
specifically of ELL Latino males at the primary level?
5. What is the relative importance of the following selected characteristics on the
instructional process of Latino males?

e Use of culturally appropriate classroom materials

e Individual tutoring opportunities

e A teacher who is bilingual

e Multiple opportunities to meet with boys’ parents

e Small group learning opportunities

e A variety of reading materials available in the classroom

e Technology enriched curriculum

e Maintaining high expectations for students
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e Collaboration time with other teachers
Methodology

This qualitative study used semi-structured open-ended interview questions to
determine the instructional strategies and practices district teachers of the year have used
to address the educational needs of primary Latino males. Although there are many
studies that focus on instructional practices for Latino students, few have focused on
Latino males at the primary level. This study consisted of responses to interviews from
primary district teachers of the year who have significant populations of Latino students.
Goe and Stickler (2008) stated that although many studies corroborated the notion that
some teachers contributed more to their students’ academic growth than other teachers,
research was limited when identifying the specific teacher qualifications, characteristics,
and classroom practices that were most likely to improve student learning.

The interviews consisted of 10 main questions. Interview Questions 1, 2, 3and 5
were designed to answer research question 1 regarding the instructional strategies and
practices used by exemplary teachers to address the needs of primary Latino males.
Interview questions 3, 5 and 7 were designed to answer research question 2 regarding
how instructional strategies used with Latino males differ from those used with non-
Latino males. Interview question 8 was designed to answer research question 3 regarding
how instructional practices change with increases of Latino male students. Interview
questions 3, 4, 5, 6, 7, and 9 were designed to answer research question 4 regarding the
instructional strategies used to address the needs of ELL Latino males. Interview
question 10 was designed to answer research question 5 regarding participants’

perceptions of the importance of selected characteristics on the instructional process of
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Latino males. All the interviews were conducted via Adobe Connect, a web conferencing
software. Each interview was audio-recorded to aid with the accuracy of transcription.
The digitally recorded data from the interviews were transcribed by the researcher. To
ensure the accuracy and fidelity of the interviews, these transcriptions were reviewed by
each participant and the researcher. Then, verified transcriptions were uploaded to
NVivo, a coding software used for qualitative analysis.

Population and Sample

For purposes of this research, the participants were all district teachers of the year
from the years 2011-2016 employed within Riverside, Orange, and San Bernardino
California counties. The sampling included teachers who teach kindergarten through
third grades in schools with at least 50 percent Latino students and at least 80 percent of
students on free or reduced lunch. The participants in the research had between 12 and 30
years of teaching experience.

According to McMillan and Schumacher (2010) a sampling is selecting a “group
of individuals from whom data are collected” (p. 129). Similarly, Patton (2015) and
Creswell (2003) defined a sample as a subset of the target population representing the
whole population. When researchers use purposive sampling, “they purposively select
individuals who they believe will be good sources of information” (Patten, 2012, p. 51).
While quantitative methods typically depend on a much larger, randomly selected
sample, qualitative inquiry typically focuses on relatively small samples that provide
more “information-rich cases” for in-depth study (Patton M. Q., 2002, p. 230). Patton
expressed that purposeful sampling leads to in-depth understanding of the phenomenon

that is information rich and reveals critical issues for the purpose of the research.
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The researcher chose to include five teachers from San Bernardino County, five
from Orange County, and five from Riverside County. Therefore, the sample size for this
study consisted of a total of 15 participants. Of the fifteen participants, three were
kindergarten teachers, four were first grade teachers, one was a first/second grade
combination teacher, three were second grade teachers, and four were third grade
teachers.

Major Findings

The study participants shared personal stories and examples about their
experiences teaching primary Latino males and the instructional strategies and practices
described as successful. Based on the responses from the 15 participants, 9 major
findings were established based on Research Questions 1-4. The findings from Research
Question 5 are presented in descending order based on the number of responses. Each of
the major findings was aligned with the specific research question.

Research Question 1

What instructional strategies do exemplary primary teachers use to address the
educational needs of Latino males?

Major finding 1. Based on the responses from the one-on-one interviews, 14 of
the 15 participants identified that building relationships with Latino males was an
important contributor to student success. Teachers need to know what interests students
in order to motivate and encourage them. Participants noted that they tailored instruction
to student interests for both reading and math instruction. One of the participants stated,
“I observe to see what motivates each student. | use that information to gain their trust

and to encourage them daily. I also use their interests to generate math problems.”
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Major finding 2. The responses from the one-on-one interviews indicated that
11 of the 15 participants identified the use of manipulatives and visuals as being
extremely successful for Latino males: “If a student is struggling with language, visuals
are always very helpful.” The participants agreed that hands on activities are the most
effective with students: “When students practice concepts using games and
manipulatives, they develop a deeper understanding.”

Major finding 3. The data collected from the one-on-one interviews
demonstrated that nine of the 15 participants identified small group instruction as an
effective strategy when teaching Latino males. They noted that students are more
successful when working in a small group setting: “When working in a small group,
students are more motivated and focused.” Small group instruction allows the teacher to
differentiate and target skills more deeply.

Major finding 4. As a result of this study, the researcher determined that a focus
on vocabulary instruction to address the educational needs of Latino males was identified
as important by nine of the 15 participants. They shared that vocabulary instruction using
visuals has proven to help students become more successful readers. “At this age, all
students are language learners.” Participants cited increased comprehension by having
students speak using academic vocabulary throughout lessons. “Direct instruction in
vocabulary is a critical aspect of literacy development” (Marzano, 2004, p. 7). According
to The National Reading Panel (National Reading Panel, 2000), vocabulary was
identified as one of five major components of reading. Its influence to overall school
success and more specifically to reading comprehension is widely documented (Baker,

Simmons, & Kame’enui, 1998; Anderson & Nagy, 1991). The National Reading Panel
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(NRP) cited that vocabulary plays an important role both in comprehending text and in
learning to read. Readers must first know what most of the words mean in order for them
to understand text.

Research Question 2.

What are the differences in instructional strategies used with Latino males
compared to those with non-Latino males?

Major finding 5. Based on the responses during the one-on-one interviews, 11 of
the 15 participants cited increased used of pictures and manipulatives. The participants
stated that using pictures and manipulatives helped students understand concepts. For
reading instruction, pictures are presented for vocabulary words as well as for unfamiliar
words. For mathematics instruction, hands on activities using games and manipulatives
increased understanding: “When students practice math concepts through games,
manipulatives, and building numbers, they develop a deeper understanding of
mathematical principles.”

Major finding 6. As a result of this study, the researcher determined that
increased use of small group instruction was an effective instructional strategy used with
Latino males. Nine of the 15 participants indicated that small group instruction allowed
teachers to streamline their instruction in order to target skills more deeply. It is also
where teachers can make a strong connection with students, which makes students feel
more comfortable to participate. Said one participant, “I have found that when working
in a small group, Latino boys are more motivated and focused. They thrive from

personal attention.”
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Research Question 3.

What are the differences in instructional strategies used by exemplary primary
teachers with increases of Latino male students in the classroom?

Major finding 7. The data collected from the one-on-one interviews
demonstrated that differentiating instruction based on student need was a successful
instructional strategy. Seven of the 15 participants cited that they first determine what
students’ academic needs are and tailor their instruction to meet those needs. The
interviewees noted that their instructional strategies do not change when instructing
Latino males. The same strategies are used with all students regardless of ethnicity.
Although differentiating instruction is used for all students, it is especially important to
use this strategy for Latino males. One participant noted, “Students would be grouped by
reading levels with a focus on vocabulary instruction using sentence frames and
pictures.”

Research Question 4.

What instructional strategies do exemplary teachers use to address the needs
specifically of ELL Latino males at the primary level?

Major finding 8. The responses from the one-on-one interviews indicated that
seven of the 15 participants cited focusing on small group instruction and using visuals
and manipulatives becomes a daily priority when teaching ELL Latino males. In small
group instruction, teachers can target the skills needed. In a smaller group environment,
EL Latino males are more willing to try and feel safer taking risks that they would not

ordinarily take in a whole group setting. What resonated the most was the agreement that
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if teachers developed a relationship with each student, especially those who may need
extra care and attention, these students would thrive. Participants cited using visuals and
manipulatives to keep the focus is important: “It gives them meaning and provides
structure.”

Major Finding 9. The data collected from the one-on-one interviews
demonstrated that seven of the 15 participants felt that the use of visuals and
manipulatives was an important instructional strategy. One participant stated, “Hands-on
activities are the most effective with students. When students practice concepts through
games and manipulatives, they develop a deeper understanding. | teach using all the
different modalities; kinesthetic, auditory, and visual.” Giving ELL Latino males the
opportunity to practice academic language with their partners or in collaborative groups
is essential to their academic growth and achievement.

Research Question 5
What is the relative importance of the following selected characteristics on the

instructional process of Latino males?

e Maintaining high expectations for students (9 of 15 teachers)
e Culturally appropriate classroom materials (7 of 15 teachers)
e A variety of reading materials in the classroom (7 of 15 teachers)
e Small group learning opportunities (6 of 15 teachers)
e Opportunities to meet with boys’ parents (6 of 15 teachers)
e Collaboration time with other teachers (4 of 15 teachers)
¢ Individual tutoring opportunities (3 of 15 teachers)
e A teacher who is bilingual (3 of 15 teachers)

186



e Technology enriched instruction (2 of 15 teachers)
Research Question 5 — Findings

Based on the responses during the one-on-one interviews, nine of the 15 participants
cited maintaining high expectations as essential to the instructional process of primary
Latino males. Participants cited the importance of letting students know that their teacher
believes in them: “I think children will become who you expect them to become. 1
expect my students will become rocket scientists and | go with that. If you think a
student can overcome anything, they will succeed.”

As a result of this study, the researcher determined that having culturally appropriate
classroom materials and a variety of reading materials available in the classroom
positively impacts Latino males. Seven of the 15 participants indicated that providing
students with literature showcasing exceptional men from Hispanic cultures tended to
increase student achievement. They also agreed that having a variety of reading materials
readily available was important for student success. One participant said, “When
students read what they like, they tend to develop a love for books and will spend more
time reading.”

The data collected from the one-on-one interviews indicated that seven of the 15
participants noted that having a variety of reading materials in the classroom was a
successful practice. As stated by one participant, “When students read what they like,
they tend to develop a love for books.” A strong research base supports the importance
of access to a variety of reading materials.

The responses from the one-on-one interviews indicated that small group learning

opportunities was essential to the instructional process for Latino male students. Six of
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the 15 participants cited that utilizing small group instruction across the content areas
resulted in increased motivation and student engagement. As stated by a participant,
“During small group instruction, Latino male students have a lower anxiety level and will
be more likely to be courageous.”

Based on the responses of the one-on-one interviews, six of the 15 participants cited
opportunities to meet with boys’ parents was an important practice for Latino males to be
successful. As stated by a participant, “Because that way, you can know what their home
situation is.” Participants agreed that parent communication was important. Teachers
felt it was necessary to understand their student’s social and emotional development.

The data collected from the one-on-one interviews indicated that four of the 15
teachers noted that collaboration time with other teachers was a successful practice on the
instructional process of Latino males. As stated by a participant, “Just the idea to share
successes and failures with other teachers is important so that we can glean ideas from
them and continue to improve what we do. Improve leaning for all students.”

Based on the data collected from the one-on-one interviews, three of the 15
participants noted that individual tutoring opportunities was important for Latino male
students. As cited by one of the participants, “Many students don’t get support at home.
Taking time to tutor them before or after school is important.”

The responses from the one-on-one interviews revealed that three of the 15
participants indicated it was important for Latino males to have a teacher who is
bilingual. As cited by a participant, “To be able to communicate with a student’s parents
and let them know what the expectations are. It is also important to assist with

translation as necessary with the EL students.”
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The data collected by the researcher indicated that two of the 15 teachers cited the
importance of technology enriched instruction for Latino males. As stated by a
participant, “Using technology helps with engagement and differentiation. Kids love it
and look forward to using it.”

Conclusions

Based on the evidence gathered for the major findings of this study, five conclusions
were determined regarding the instructional strategies and practices used by exemplary
primary teachers when teaching Latino male students. The conclusions are presented in
sequential order and correspond with the major findings that served as the foundation
from which these conclusions were drawn.

Conclusion 1

Building relationships with Latino male students is essential to student academic
achievement. Students who feel their teachers care about their learning will be more
motivated and will push themselves to work harder. This results in increased academic
achievement and socio-emotional growth.
Conclusion 2

Small group instruction is a key instructional strategy when teaching primary
Latino male English Proficient students and ELL Latino male students. Small group
instruction allows teachers to target specific skills. Students feel safer taking risks and
are more focused. It is also where teachers can build relationships with students and gain

insights on their interests.
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Conclusion 3

Using visuals and manipulatives results in students developing a deeper
understanding of concepts. When teaching reading, using visuals to help with vocabulary
instruction helps students become successful readers. “Visual aids are the best tool for
making teaching effective and the best dissemination of knowledge” (Ghazi Khan, 2015).
Preliminary evidence also indicated that when teaching mathematics concepts, hands on
activities are the most effective. “Manipulatives not only allow students to construct their
own cognitive models for abstract mathematical ideas and processes, they also provide a
common language with which to communicate these models to the teacher and other
students” (Hand2mind, 2017). When students practice concepts through games and
manipulatives, they develop a deeper understanding. Through interactions with other
students, they have opportunities to practice using mathematics vocabulary.
Conclusion 4

Maintaining high expectations positively impacts Latino males. Students need to
know their teacher believes in them. When students see there are high expectations, they
are more willing to try. Every student has the potential to meet those high expectations
with the appropriate support and guidance. “A growing body of research suggests that
the expectations a teacher sets for an individual student can significantly affect the
student’s performance” (Education Commission of the States, 2012, p. 1). In order to
positively impact Latino males in the classroom, we must ensure every classroom has a
high-quality teacher who sets high expectations. High quality teacher professional
development must be implemented that focuses on strengthening student/teacher

interactions so they are able to develop higher expectations for Latino males.
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Conclusion 5

Latino male students need culturally appropriate classroom materials. Students
need to be exposed to materials that relate to Latino culture to engage and motivate
students to read. This increases engagement and makes students feel more connected to
the classroom community. Ladson-Billings (1995) asserted that culturally relevant
teaching “requires that teachers attend to students’ academic needs, not merely make
them ‘feel good’” and that it is imperative to have students “choose academic
excellence” (p. 160). Teachers can create a desire for academic excellence by focusing
on the value of academic success in the world. Incorporating culturally appropriate
classroom materials means that teachers make curriculum accessible to students and teach
in a way that students can relate to and understand. To do this, teachers must integrate
relatable aspects of students' daily lives into the curriculum. Such familiar aspects
include, student’s prior knowledge, and interests such as sports and music. Once students
feel comfortable with how a teacher presents instruction, they will feel comfortable
enough to focus and have motivation to learn the content.

Implications for Action

The preceding conclusions will aid in improving the achievement of primary
Latino males. There are two implications as a result of this study and the actions that
policymakers, school districts, site administrators, and institutions of higher learning
must implement to ensure teachers are utilizing the most effective instructional strategies

and practices to teach primary Latino males.

191



Implication 1

Teachers need to have sufficient training and professional development in
effectively teaching Latino males in a small group setting. Instruction of Latino males in
small groups allows both young students and their teacher’s unique and invaluable
opportunities. Leading early childhood experts, Hendricks and Weismann (2006) stated
that a quality early childhood curriculum must include small groups in order to enhance
learning and to improve the quality and accessibility of instruction across all content
areas. Research in the field of early childhood education supports the fact that the more
quality interaction Latino males have with their teacher, the greater the positive impact it
can have on development and learning (Darling-Hammond & Bransford, 2008). Small
group instruction benefits both English Proficient and ELL Latino male students. All
primary grade teachers should be knowledgeable in effective instructional strategies as
well as the five components of reading. They must know how to implement these
strategies in the classroom. English proficient and ELL Latino males will not be
adequately prepared for the rigor of future grade levels if they do not have the
foundational skills provided in the primary grades.

Principals must believe all students can learn and be able to adequately
communicate that vision to teachers. Principals must review teacher efficacy through
student data, scheduled observations, and walk-through observations. Teachers must be
provided opportunities to observe other teachers during instruction as well as release time
to clarify questions the teacher may have. Principals need to identify areas of needed
professional development and provide time for teachers to collaborate to discuss best

practices and effective strategies. Principals must provide coaching for teachers as
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needed, then hold teachers accountable for implementing these strategies in their
classrooms.

Teachers must be well versed in the five components of reading instruction;
phonemic awareness, phonics, fluency, vocabulary, and comprehension. In order for
students to become proficient readers, they need solid skills in each of the five areas. As
research has shown, students must become proficient readers by the time they reach third
grade in order to successfully graduate high school (Annie E. Casey Foundation, 2010).
In a longitudinal study of nearly 4,000 students conducted during the years 2006-2012,
students who did not read proficiently by third grade, were “four times more likely to
leave school without a diploma than proficient readers” (Hernandez, 2012, p. 4).
Implication 2

Teachers must accept the reality that many of their students will come to their
classrooms with cultural, ethnic, linguistic, racial, and social class backgrounds that are
different from their own. Latino students currently make up the majority (54%) of
students in California (California Department of Education, 2016). Currently, “one out
of every two California youth under 25 is Latino, making it clear that the future of
California will be significantly shaped by the surging Latino majority” (The Education
Trust - West, 2017, p. 3). District leaders must provide professional development to
equip teachers with the strategies and skills to address the growing population of Latino
students, especially Latino males.

Teachers who use culturally relevant pedagogy provide students with a
curriculum that builds on their prior knowledge and cultural experiences. Research has

pointed to the impact that mentoring and building relationships with Latino males can
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have on their academic and socio-emotional growth (Hall, 2006; Sealy-Ruiz, 2011).

Principals must ensure teachers are provided training that focuses on bridging gaps

created by differences in culture, gender, and language.

Recommendations for Further Research

Based on the research and findings of this study, the following three

recommendations would expand the research on this topic.

1.

This study employed a qualitative research method. A similar study should be
conducted using a mixed-methods design that could incorporate a questionnaire for
participants to rate the instructional strategies they value most as primary teachers of
Latino male students.

This study examined teachers’ perceptions. A similar study should be conducted
from the administrators’ perspective to determine what qualities are most highly
desired when hiring primary teachers at their site to teach primary Latino male
students, which would help inform teacher credentialing programs and the training
they offer.

This study focused on the educational needs of primary Latino males who are at
schools that serve populations that are on the lower end of the socioeconomic
spectrum; a similar study should be conducted to address the needs of primary
African-American male students who are at schools that serve populations that are on
the lower end of the socioeconomic spectrum.

This study focused on primary age Latino male students. A similar study should be
conducted to extend to the middle grades to determine the most effective instructional

strategies and practices for Latino males at the middle school level.
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5. This study examined the instructional strategies and practices used for Latino males at
the primary level. A recommendation would be for a longitudinal study to be
conducted following the same group of students through grade 6.

Concluding Remarks and Reflections

There have been numerous studies on effective instructional strategies to teach
Latino males. Despite the attention given to researching causes of the achievement gap
between Latino and White males at the middle and high-school levels, little attention has
been focused on the elementary school level (Gardner, et al. 2014). Currently little
research has addressed specific instructional strategies in place to help elementary school
Latino males close the achievement gap (Noguera, 2012). The results of this study will
provide school districts with specific strategies to design specialized training programs
that create a stronger teaching force better equipped to teach primary Latino male
students. The strategies identified are based on the recommendations of noted district
teachers of the year who are in classrooms teaching Latino males every day.

As the population of Latino students continues to grow in California, we can no
longer afford to allow Latino male students to fall behind academically. According to
Davis, Kilburn and Schultz (2009), in most districts and schools throughout the United
States, Latino males are overrepresented in educational categories usually associated with
substandard academic performance and failure. Some Latino males say they do not
receive challenging homework and are stereotyped regardless of their language skills.
One Latino male California student reported the he is almost never assigned a book to
read: “The teachers just think we’re not able to do any hard academic work™ (The

Education Trust - West, 2017, p. 9). It is evident the failure is not a result of Latino
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males being unable or unwilling to learn, but of educators who underestimate them and
their desire to learn.

The first step towards setting California on the path of a promising potential
future is to change the attitudes among educators and provide them with the instructional
strategies and practices that are effective in raising academic achievement for Latino
males. Fifteen district teachers of the year have shown that with effective instructional
strategies and practices, primary Latino males will make significant gains academically.
They will leave the primary grades with the essential foundational skills needed to ensure
success in future grades. Site leaders must hold teachers accountable for consistent
academic growth and improvement in instruction.

As a result of the time spent with participants, the researcher’s most significant
personal learning was how much the participants demonstrated their unwavering
commitment and unconditional care for their students. The findings of this study will
help site administrators and districts to implement professional development, implement
policies, and provide curriculum to support Latino male students. In addition, the
information presented in this study will help teachers become emotionally intelligent,

highly knowledgeable, and effective for our nation’s Latino male students.
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APPENDIX B

Exemplary Teacher Interview

My name is Sandra Vilas and I am currently an elementary school principal in the
Menifee Union School district. I am also a doctoral candidate in the area of
Organizational Leadership. I began my career as a primary teacher in schools with a
high Latino population, and I have a particular interest in this population. Despite all our
efforts, locally and nationally, research consistently shows Latino boys performing below
their peers.

The focus of my research is to learn about the strategies that exemplary teachers
use to meet the challenge of teaching young Latino males and to what they attribute their
success.

I’'m conducting interviews with 15 primary teachers, each named Teacher of the Year by
their districts over the past five years. You were asked to participate because you are one
of those teachers and your experience and expertise are important and will contribute to
how we can improve our success with this vulnerable population. I thank you in advance
for sharing your knowledge and skills.

Incidentally, even though it appears a bit awkward, | will be reading most of what
| say. The reason for this is to guarantee, as much as possible, that my interviews with all
participating exemplary teachers will be conducted in the most similar manner possible.

I would like to remind you that any information that is obtained in connection to
this study will remain confidential. All of the data will be reported as a group without

reference to any individual(s) or any institution(s). After | record and transcribe the data,
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APPENDIX C

From: Institutional Review Board <my@brandman.edu>

Date: June 9, 2017 at 11:27:50 AM PDT

Cc: <wbuster@brandman.edu>, <buirb@brandman.edu>, <ddevore@brandman.edu>
Subject: BUIRB Application Approved As Submitted: Sandra Vilas

Dear Sandra Vilas,

Congratulations, your IRB application to conduct research has been approved by the Brandman University
Institutional Review Board. This approval grants permission for you to proceed with data collection for your
research. Please keep this email for your records, as it will need to be included in your research appendix.

If any issues should arise that are pertinent to your IRB approval, please contact the IRB immediately

at BUIRB@brandman.edu. If you need to modify your BUIRB application for any reason, please fill out the
"Application Modification Form" before proceeding with your research. The Modification form can be found at
the following link: https://irb.brandman.edu/Applications/Modification.pdf.

Best wishes for a successful completion of your study.

Thank you,

Doug DeVore, Ed.D.
Professor

Organizational Leadership
BUIRB Chair
ddevore@brandman.edu
www.brandman.edu
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